
RACE REI.ATIONS COMMITTEE 

PROJECT: ERNEST GREEN, SPEAKER 
THURSDAY, FEBRUARY 4, 1993 at 8:00 p.m. 
LEADERSHIP LEVEL OF BENSON UNIVERSITY CENTER 
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*COSTS: Honorarium - $150(H)Q..... 
Travel - $400.00·7''"$600.00,/paid for by Vice President Zick) 
Accomodations :!"$1~0.00 ~··$200.00 (paid for by Vice President Boyette) 
Reception - $250.00 - $300.00 
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$1800.00 ~ REMAINING FUNDS NEEDED TO BE RAISED 

";,, "' ,, ....... . .. . 
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*DONATIONS THUS FA'..>HJ:, . 
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.+ $500.00 - Dr. Ernie Wade, Director of Minority Affairs 
+ $500.00 - Dr. David Brown, Provost 
+ $150.00 - Mr. Harold Holmes, Dean of Student Services 

. . .. ~ .. ,,. ·•. 
$1150.00 ~ TOTAL DONATIONS 

*OTHER P:Os!rBlECso..VacEs :FoR.il-GoIN'd: 

).Chaplain Dr .. fid~stll!fln .. ;..... ..,,1 ·1~·!1'....,,~n,, .. ·~···· 
./ Vice PresidefteB§Y#tfeJif overnight,,accomoootiti'tt~mt necessary) 
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- Politics Honor Society 
-NAACP 
- Black Student Alliance 

We are requesting that Student Government aid us in financing the remaining costs of Mr. Green's 
honorarium. Judging from the comments of Chaplain Christman and Vice President Boyette, we 
are skeptical about the ability of their donations to cover the remainder of our costs. We need 
$350.00. 

ldle - 
d(U< Ylk:_ cJY Vu G 

N( 4 Cl-Q <;3\-iW 31 lfc 
- ~cAJ{_ 

KG~?JT 



WAKE FOREST UNIVERSITY STUDENT GOVERNMENT ASSOCIATION 
RACE RELATIONS COMMITTEE 
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_ 1 . Eric E. Boone, co-chairperson 
U.N.-tv•v,, .i.l A(1 IA,.,,....~tl 
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Brent Driggers di , 
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Michele L..Bollinger, co-chaiJperson 
' ~ 

Q0RE COJ\1MITTEE 
... Cherry Chevy 
Mariana Iribame 
Roxane White 
1'£ YY' ~ i(~wL ~ 

MISSION: 

SOCIAllZATION GOALS: 

1.) REGGAE BAND PARTY 
;; When: spring semester, ASAP? set date by the end of November 
;Wh~re: .Mag patio, Davis field, Davis/Taylor parking lot 
- Band: "One Tribe" ??? 

call Jay Stevens at 748-1064,(Ziggy's) W-F 11-5 for suggestions 
. and contacts . . . ~. '. · · 

-Extras: Jamacian food 
- Alcohol: don't even mention it 

· - suggest pre-party happy-hours, covered secondary containers 

1.) Clean up Washington Park 
2.) renovate the new house for CONTACT 

Jim - 723-4338 
3.) Habitat for Humanity 
4.) Homeless shelter nights 

FDUCATION: 

!.)SPEAKERS 
Name Contact person 

-¥ Ernie Green Eric, Tun Hunt 
Shirley Chisholm Jim Hunt 
anyone in the Democratic party Jim Hunt r;z;~~:. ~:~:in:b~~ ~ _ znri:: H!ieigh) 

lt£Ch.arlene Huntergault . - . · Sandra Bo 
Jackie Farmer .: _· ·· Sandra Boyette 

~black female at Wake .. · Ed Christman, Lu Leake 



Alice Walker 
, Oprah Winfrey 

Wilma Mankiller 

Maya Angelou 
Maya Angelou, Jim Steele 

Bill Myers (history dept.) 

Dr. Sears, (international studies dept.) 

SPECIAL EVENfS: 

1.) Unity Coalition of Winston-Salem 
university partnerships 

. . 
2.) Martin Luther King Day - January 15,)993 . 

-reenactment of the March on Washington on the Quad 
-Dr, Pollard: give the "I have a dream speech" 
-student speakers, re~nact activism 
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One person said during an interview that before change can happen people have to be 
made uncomfortable. we don't squirm until the finger is pointing at us. Nevertheless, it is a 
fact that the people in our society with the most power to create large-scale change are the 
people with the most power - and whose lives are also the most comfortable. In each of the 
are/JS we examined, we found some problems which will be solved only after powerful people 
are disturbed. we must all work to make that happen . 

. . . In the end, we are convinced that the outcome of these efforts will depend on people 
from all sectors having the courage, discipline, and will to listen to one another: 

From Unequal Choices, 
a report of the North Carolina 

Human Relations Commission, July 1986 



PREFACE 

The Commission on Race Relations has put in seven months of work, study and listening. 
In giving you this report, we complete our official responsibilities, while yours are just 
beginning. We have not solved the race relations problem. Our purpose was to define the 
problems and to tell you - whether you are a student, faculty member, or administrator - 
how you can solve them. 

Soon after the commission was formed The Old Gold and Black ran an editorial tided, 
"Empty Words," the basis of which was that listening to people and writing a fat report would 
lead to no visible, tangible results. 

Whether our report leads to results is not our responsibility, however: it is yours. 
We have talked openly with administrators, students, and alumni about Wake Iorest's 

background, policies, minority statistics, and most importantly, have asked what can be done 
to make Wake Iorest a community more sensitive to its minorities. Because most minority 
students at Wake Iorest are black, much of the information we gathered this semester 
concerned the situation of black students and faculty at Wake. Our concerns are not restricted 
to the black population, however, they apply to the situation of all minorities at Wake forest. 
In order to produce a report which would be an effective, valuable tool rather than a vague, 
sweeping statement on the condition of race relations at Wake forest. we chose specific areas 
of concern as our targets, organizing our report around those targets: 

1) Bringing about more involvement of minorities in the Board of Trustees, the Board of 
Visitors and the Administration. 

2) Facilitating (financially) the actual enrollment of more minority students at Wake 
Forest. 

3) Encouraging the hiring of more minority faculty members. 
4) Increasing the involvement of minority alumni in the life of the university. 
5) Finally, we wanted to see short-term results on campus among the people in the 

University community, simply through our existence and the publicity which that has 
generated. A raised consciousness among students is the mandatory first step in making 
Wake Forest a co-educational institution which "seeks to 'educate together' persons of 
both sexes and from a wide range of backgrounds - racial, ethnic, religious, 
geographical, socio-economic and cultural,'' as its Mission and Purpose states. 

\we have made suggestions, but without active concern and realization on the part of all 
students, faculty and administration that a race relations problem exists, our report will gather 
dust in files or on desks, in much the same way that previous reports on this topic have. 

As the North Carolina Human Relations Council concluded about their efforts, our 
suggestions will not rum into tangible progress until those of us with the ''most power ... 
whose lives are also the most comfortable" are made uncomfortable - until we begin to 
squirm on our perch among the comfortable majority. 

The bottom line is that the success of the Commission on Race Relations does not rest 
solely with the members of the committee - it rests with each and every one of you: each 
student, each faculty member and each administrator. We, too, "are convinced that the 
outcome of these efforts will depend on people from all sectors having the COURAGE, 
DISCIPLINE, and WILL to listen to one another." 
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BOARD OF TRUSTEES, BOARD OF VISITORS AND ADMINISTRATION 

In that the Board of Trustees, Board of Visitors, and the Administration make the major 
decisions concerning the University and are the most influential forces within the university 
structure, it is strongly recommended that these bodies confront the racial iniquities prevalent 
on the Wake Forest campus. They must deal with these inequities directly and make a stand 
publicly concerning their position. These bodies can support the rectification of the 
University's inequities by using their influence as a whole to make the necessary changes. 

Board of T rustees 

1) The Board of Trustees, as the governing body of the University which establishes University 
policies, must deal with racial problems as a major policy issue. If the Board of Trustees 
makes the necessary stand on racial issues, it must monitor and implement its policies within 
all levels of the University structure. 

2) In that the Board of Trustees hires the administrators of the University, it must actively 
advertise openings in professional publications which attract a vareity of people, and upon 
application of minorities, attempt to place them in these administrative positions. The 
addition of "Minorities arc encouraged to apply" in advertisements for job openings is one 
way to encourage greater response from minority educators. 

3) It is also strongly recommended that as the Board approves the annual budget of the 
University, it does not take money from one minority program to better another. It is also 
suggested, that, as necessary, the University re-allocate funds to improve these minority 
programs. One area where funds arc lacking is minority recruitment. 

4) Finally, as the Board votes on the admittance of new members, it is encouraged to consider 
and place more minorities in its vacancies. (sec Appendix A) 

Board of Visitors 

1) The Board of Visitors, as an advisory board which supports issues and gives advice to the 
Wake Forest community, is encouraged to turn its attention to the racial issues on campus. 
Meeting twice a year discussing one major topic per meeting, the Board of Visitors should 
devote its first possible meeting to a symposium addressing Race Relations at Wake Forest. 
After this symposium, the Board could make suggestions and give advice to the university 
concerning their findings. 

In its official position, the Board of Visitors should strongly encourage the President of the 
University to appoint minorities to the Board, thereby increasing the diversity of ideas and 
input on the Board. (see Appendix B) 

Administration 

1) The administration of Wake Forest must step to the forefront in dealing with the issue of 
race. The University community as a whole and the administration itself must ask themselves 
if they are comfortable with the present statistics concerning minority enrollment, minority 
professorships, and minority administrators on this campus. If the answer is "no," they must 
be willing to take action. 
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2) To increase the minority population, the administration must decide whether it will 
increase overall enrollment or increase minority enrollment at the expense of the majority 
population. 

3) A full-time assistant/ secretary as well as work-study assistants should be added to the staff 
of the Office of Minority Affairs. At present, the Office of Minority Affairs staff consists only 
of Dr. Wade and a pan-time secretary, who also works with another office. 

4) The University must see that the budget of the Office of Minority Affairs is sufficient to 
meet its needs. 

5) Minorities must be hired in all aspects of campus life. For example, there is a need for a 
Black Chaplain, a Minority Counselor, and a Dean for Minority Students. 

6) The University must seek out minorities to make major addresses, including 
Commencement, Opening Convocation, and Founder's Day Convocation. It is the 
responsibility of the University as a whole, not just the Office of Minority Affairs and the 
Black Student Alliance, to seek out minority speakers. 

7) The University must also take a legal stance against racist actions and racial threats that 
occur in the Wake Forest community. 

8) Finally, the administration must emphasize and advertise Wake Forest as an Equal 
Opportunity Employer. 

The Commission urges University leaders on the Board of Trustees, Board of Visitors, and 
the Administration to push for implementation of the proposals outlined in the entirety of 
this report. In their official positions, these bodies muse work with the faculty and the 
students to increase overall awareness of this issue on campus. We must all realize the urgency 
of this issue; it is one that must be taken off the backbumer and placed at the top of the 
Wake Forest agenda. 
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THE RECRUITMENT AND ENROLLMENT OF MINORITY STUDENTS 

According to the Mission and Purpose of Wake Forest University, being exposed to people 
of different races, backgrounds and cultures is an important pan of the liberal ans process. As 
of the Fall of 1986, minorities comprise roughly 3 % of the Wake Forest student population on 
the Reynalda campus. This breaks down to include 116 blacks (69 of whom are athletes), 23 
Asians, 8 Hispancis, and 2 Indians. When compared to the national minority population of 
14.9%, Wake Forest falls considerably short. Given that it should be a microcosm of the 
national population, Wake Forest needs to increase its minority enrollment level in order to 
make it more reflective of the national population. The following are recommendations which 
the Commission feels will increase Wake Forest's success in recruiting, and eventually enrolling, 
minority students: 

Recruitment 

1) Wake Forest does not have to lower its standards to increase minority enrollment. There is a 
large pool of prospective minority students who could contribute to the academic and social 
well-being of Wake Forest University. It is the responsibility of the University to recruit these 
students. In the Class of 1990, there were only 132 minority applicants out of a total of 5200. 
This suggests that Wake Forest needs a more zealous approach in its recruitment of minority 
students. 

2) Wake Forest needs to broaden its targeting base in the recruitment of minority students. 
There is a large number of prospective minority applicants in Wake Forest's current recruiting 
region who need to be told about Wake Forest. For example, the predominantly black high 
schools in North Carolina should be targeted when Wake Forest is recruiting minority 
students. 

3) There is a need for the creation of an Assistant Director of Admissions position responsible 
for Minority Admissions. This position would be modeled after the Scholarship Officer and 
Assistant Director of Admissions responsible for Women's Admissions. Like these positions, this 
person would have duties as an admissions officer, but would ultimately be responsible for 
coordinating and directing a minority recruitment program. The creation of this position 
would show Wake Forest's committment to the recruitment of minorities and ensure that an 
ongoing effort would be made to recruit minorities. Funds must be made available for the 
creation of this position. 

4) Currently, the position of Minority Recruiter is a low-paying, entry-level position with little 
opporruniry for advancement. These circumstances make it difficult to keep a person in this 
position for more than two years. Until an Assistant Director of Admissions for Minority 
Admissions is hired, we recommend that the Minority Recruiter work under the guidance of 
the Director of Minority Affairs in coordination with the Admissions Office. Following the 
hiring of an Assistant Director of Admissions for Minority Admissions, the Minority Recruiter 
would report to this person. The main responsibility of the Minority Recruiter would be to 
travel and to recruit minority students. In addition, funds must be made available to increase 
the salary of the Minority Recruiter. 

5) The Office of Minority Affairs should create a student recruiting program which would 
reach back into the high schools of present Wake Forest students. The University should make 
funds available for this program, and the Admissions Office should make the necessary 
materials available for the students to give presentations and distribute information about 
Wake Forest. For example, students could be used during Spring Break, summer vacation, and 
Christmas Break to make these presentations. This program should at least be in the planning 
stages by this coming fall. 
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6) To improve its chances of actually admitting exceptionally qualified minority students 
(those who would be eligible for Carswell, Minority, and Reynolds Scholarships, etc.) the 
Admissions Office needs to notify these students of their admission at an earlier time. Too 
often by the time an outstanding minority student is notified of Wake Forest's acceptance, the 
prospect has already been accepted and offered a scholarship and/or financial aid package by 
another school. This puts Wake Forest at a definite disadvantage when recruiting outstanding 
minority students. 

7) The Admissions Office needs to develop a minority brochure that would relay the 
"Minority Experience" on the Reynalda campus. The brochure should highlight student 
activities and financial aid and scholarship opportunities. In addition, the brochure could 
highlight the accomplishments of minority graduates. It should be sent co every prospective 
minority student. This should be available by the Fall of 1987. 

8) Since University publications are often used as a recruiting tool, a concerted effort should 
be made to include photos of minority students and faculty members playing an active role in 
campus life. Case in point: in the 1987 Summer Session bulletin, there was only one picture 
of a minority student. 

9) A more organized and concerted effon needs co be put toward the Minority Weekend 
program. There should be at least one weekend in the Fall for High school Seniors and 
Juniors, and at least one in the Spring for rising Seniors. Primary responsibility should be 
shifted co the Office of Minority Affairs. More funds must be made available for the Minority 
Weekend program. 

10) The University should make every effon to establish a summer program for minority 
students (not an SAT training program) perhaps modeled after Davidson College's July 
Experience, a program which brings high school students co the campus for a month of classes 
and study. 

Financial Aid 

Financial aid is very important to the minority student on the Reynolds Campus. According co 
the Financial Aid Office, roughly 30% of the current student body receives financial aid. 
However, almost 90% of the minority students currently enrolled (a large portion of whom are 
on athletic scholarship) receive some form of financial assistance. 

1) Although the Minority Scholarship program is a step in the right direction, more 
scholarships must be made available in order for the program co be effective. 

2) The University should also create a scholarship program for minority upper-classmen, which 
could be modeled after the Carswell Scholarship for upper-classmen, 

3) The University should immediately seek funds from untried resources for the specific 
purpose of bringing more minority students to this campus. These resources include major 
corporations in the same league as those who have recently given large endowments to the 
Student Center building fund. 
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In keeping with its heritage as the first Southern private school to desegregate, Wake Forest 
must assume a leadership role and take the initiative in the recruitment of minority students. 
To bring its minority enrollment up to a level that is more reflective of the national 
population, it will be necessary for Wake Forest to make a choice. It must either increase its 
total enrollment and become larger or decrease its majority enrollment in order to bring in 
more minorities. We challenge the faculty and students to spend the rime necessary to increase 
minority enrollment. Such time could be spent giving presentations, interviewing and 
identifying prospective students, and most importantly, pushing for changes that will increase 
minority enrollment. Funhermore, we challenge the administration to make the resources 
available and to set the goals necessary to increase minority enrollment. A larger minority 
population would help to enrich Wake Forest academically and culturally, and generally make 
it a more realistic place in which to learn. 
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FACULTY 

Wake Forest needs more minority faculty members. For example, the number of black 
faculry members at Wake Forest has fluctuated between two in 1974 and six in 1984. Although 
this represents a three hundred percent increase within a period of ten years, the existing 
percentage of black faculry (2. 7) remains even below the already miniscule percentage of black 
students (3.6) on campus. The low percentage of black faculry is not only a misrepresentation 
of our commirtment to an integrated education, it is also repugnant to the very ideal of 
liberal arts. 

The increase of minoriry faculty members would undoubtedly enhance the value of a Wake 
Forest education. Serving as role models in the classroom and interacting with students, faculty 
and administration, minoriry faculry members help to break through the barriers of racism. 
Therefore, the courting and hiring of minoriry faculty members is essential. 

The following suggestions should not be seen as criticisms of recent gains in this area, but 
seen rather as feasible ways to bring about an increase in minority faculty members: 

1) The addition of a minor in Black Studies. 

Under the direction of the Provost, a committee should be formed with the sole purpose of 
initiating an interdisciplinary Black Studies minor. This minor could perhaps be modeled after 
the Women's Studies minor recently added to the curriculum. The committee should make 
use of the classes that already exist, as well as adding new classes where deemed appropriate. 

2) The formation of a committee concerned with departmental hiring. 

This committee, made up of students, faculty and administrators, would formulate and 
enforce a master plan for departmental goals related to the hiring of minoriry faculry. The 
Provost should at least be a member of this committee. 

3) Concerted efforts to increase the minoriry faculry applicant pool. 

The addition of "Minorities are encouraged to apply" in advertisements for job openings is 
one way to achieve greater response. Competitive salaries must be offered to prospective 
minoriry faculry in order to increase the number of minoriry applicants. In addition, it should 
be made clear that tenure track jobs are available to the minoriry Ph.D. candidates. 

4) Faculty exchange program with Winston~Salem State Universiry. 

This program should be initiated by the Provost. The Provost should attempt to make this 
idea attractive to the faculry members of both campuses. On its simplest level, this program 
will exchange our white faculry with their black faculry members. 
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ALUMNI 

Although the number of minority alumni is relatively small, they have a vital position in 
the Wake Forest community. Wake Forest must make a concerted effort to bring minorities 
into the mainstream of alumni activities. There follows a list of several key areas of concern, as 
well as suggestions which would lead to increased involvement among minoirty alumni. 

Alumni in Recruiting 

1) The Alumni in Admissions program provides an excellent means for involving minority 
alumni more heavily in the recruiting process. Approximately 250 alumni (among them, 1 
black alumnus) are currently involved with the Alumni in Admissions program. There is also a 
trained group of approximately 100 alumni (one black alumnus) who represent Wake Forest at 
various College Night gatherings. The number of minority alumni involved in this program 
needs to be increased. In an effort to do so, personal invitations should be sent to minority 
alumni asking them to participate in this program. 

2) Minority alumni are capable of sharing a unique insight into the Wake Forest experience 
with prospective minority students - an insight which would be helpful to these students, as 
they make decisions about which school to choose. The minority alumni can enhance the 
recruiting process by speaking at Minority Weekend gatherings, by identifying prospective 
students in their area, and through increased use of personal alumni interviews. 

3) An additional effort should be made to insure minority representation at local receptions 
and programs. 

Involvement with Current Students 

Regular contact between students and minority alumni in a networking relationship is 
extremely beneficial. Several programs have been established in previous years and need 
increased involvement and support. 

1) The first program is a "Hotline" in which minority students can use minority alumni as 
contacts for summer jobs, internships, and as references when applying for professional jobs 
before graduation. 

2) The second is the "Adopt A Freshman" program. An incoming black freshman is adopted 
by an alumnus in the Winston-Salem area, and this alumnus acts as an advisor and contact for 
the student during his first year. 

Minority Alumni Involvement Program 

The Office of Minority Affairs, the Alumni Office, and the Black Alumni Association 
should design and implement a socially-oriented, yet educational, annual reunion-type 
program which would enable minority alumni to become a more integral part of the 
University. 

1) Such an event would be centered around a theme: "The Future of Minorities in the 
Workforce" is one possibility. 
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2) Workshops, lectures, and various programs would be given by and for alumni. 

3) Minority students as well as others in the Wake Forest community should be invited. In 
various workshops or programs, alumni could advise students on such topics as how to succeed 
in careers, and how to survive in the corporate world. 

Communication 

Communication between minority alumni and the university must be improved. 

1) Wake Forest must keep alumni better informed about the progress which is being made 
and about changes in the minority situation, and about programs being established which 
address minority concerns and needs. For example, information about Minority Scholarship 
winners and reports of exceptional minority students could be publicized. 

2) There must also be increased exposure of the accomplishments and experience of minority 
alumni. The Commission suggests that a publication be written which initially could be part 
of the alumni magazine, but would ultimately become a separate brochure. This publication 
could contain narratives by minority alumni on their experiences at Wake Forest, as well as 
biographical sketches. This publication would not only increase the exposure of minority 
alumni, but it could also be used as a helpful tool in recruiting minority students. 
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Alumni Council 

Presently, there are 85 members (5 minorities) on the Alumni Council. As a result of their 
small numbers, minorities have a disadvantage in representation; therefore, the University must 
increase the number of minorities on the council so that they will be better represented. 

Parents Council 

The University must also increase the number of minorities on the Parents Council. At the 
present time, there are only 3 black parent units out of a total of 52 parent units on the 
Parents Council. 



THE STUDENT BODY 

Before more minority students can be attracted to Wake Forest, the opportunities and lifestyle 
available to those students must be improved. That improvement must start with each 
student's attitude and sensitivity toward those of different backgrounds, and must be carried 
over into the actual activities which are offered as a part of the "Wake forest experience." 
Student organizations must also become more aware of race relations issues, particularly in 
light of past racial incidents which involved organizations. In short, campus life at Wake forest 
must cease to be majority-oriented. 

Student Life 

1) Establishment of a permanent Student Government committee to oversee the progress of 
race relations and to push for the accomplishment of the goals set this year by the 
Commission. 

2) The Dean of Students office should support and facilitate the request that has been made 
for the establishment of a predominantly but not exclusively black sorority. 

3) Organizations such as Student Government and Student Union should include minority 
and internationally-related social and educational activities among their traditionally sponsored 
events, in an effort to demonstrate their dedication to the different backgrounds and interests 
of all Wake Forest students. IFC and ISC should also keep this in mind for their campus-wide 
projects and events; more mixers and parties should be held with minority and international 
groups. 

4) The minority student population at Wake Forest should be encouraged to run for more 
offices on campus and to become involved to a greater extent in the Resident Advising 
program. 

5) BSA and Minority activities should be allocated more money, perhaps through the 
Appropriations and Budget Committee of Student Government for Black History Month and 
other special projects (i.e., speakers throughout the year, and Minority weekends) 

6) An exchange with Winston-Salem State University could be created, with our students 
taking classes there, and their students coming here. The Academic Affairs Committee of 
Student Government should investigate the possibilities of implementing this program. 

7) Establishment of an NAACP branch on the Wake Forest campus, since the NAACP is an 
organization made up of whites and blacks concerned about race problems. 

8) A slot on the Freshman Orientation program could be given to a returning member of the 
Commission in order that he or she might make freshmen aware of the positive aspects of the 
Commission's work this year, thereby making them aware of the issue from the beginning of 
their Wake Forest years. A race-related discussion or program might also be added to the 
orientation schedule. 
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Housing 

The pairing of freshman roommates should be random as to race, rather than making a 
conscious effort to avoid placing black with blacks. 

Student-Student Athlete Relations 

The percentage of minority students at Wake Forest is obviously small. A large percentage 
of that group are athletes, and are segregated from main campus life. The greatest aid to race 
relations, as we have already stated, is bringing more minority students to Wake Forest; we 
cannot expect to make great strides in race relations when we are segregating the largest group 
of minority students (the athletes) already here. The Commission feels strongly that it is 
detrimental to both students and student-athletes, majority and minority, to separate the two 
groups to such a great extent. 

There are various routes to solving this problem, though admittedly, none are simple. Two 
possibilities ... : 

1. Athletes could be placed on main campus their freshman year and given an option as to 
where they would live during their next three years. 

2. Only freshman athletes would be required to live in the athletic dorms, for the reason 
that becoming accustomed to their stringent schedule of study and practice would 
require a certain amount of guidance. The rooms not occupied by incoming freshman 
athletes would be open to students in general, thereby making the dorms a community 
with a wide range of students, comparable to main campus life. 



Appendix A 

Candidates for the Board of Trustees 

Ms. Yvonne B. Burke, Former Calif. Congresswoman 
Ms. Shirley Chisholm, Former New York Congresswoman 
Dr. Dorothy Height, President, National Council of Negro Women, 

Washington, D.C. 
Dr. William P. Hytche, Chancellor, University of Maryland-Eastern 

Shore, Princess Anne, Maryland 
Dr. TJ. Jemison, Pastor, Mt. Zion Baptist Church, Baton Rouge, 

Louisiana 
Dr. William A. Jones, Pastor, Bethany Baptist Church, Brooklyn, 

New York 
Dr. Jewell Prestige, Professor of Sociology, Southern University 
Dr. LC. Riddick, Mt. Carmel Baptist Church, Charlotte, N.C. 
Dr. Prezell Rubinson, President, St. Augustine College, Raleigh, N.C. 
Dr. Franklin Thomas, President, The Ford Foundation, New York, 

New York 



Appendix B 

Candidates for the Board of Visitors 

Mr. Steve Bowden, Attorney, Greensboro, N.C. 
Ms. Mutter Evans, Owner of WAAA, Winston-Salem, N.C. 
Rev. R.G. Logan, Executive Director of Baptists, Raleigh, N.C. 
Mr. James McDougald, RJ. Reynolds, Atlanta, GA 
Mr. George Parker, Investment Banker, New York 



Appendix C 

The Commission would like to thank the following for their 
invaluable contribution and support throughout the year: 

Ms. Martha Allman 
Dr. John Anderson 
Dr. Brian Austin 
Dr. G. Mcleod Bryan 
Dr. Ed Christman 
Ms. Michelle Connor 
Dr. Herman Eure 
Dr. Jack Fleer 
Dr. Laura Ford 
Mr. Mike Ford 
Dr. Thomas K. Hearn 
Ms. Beth Hopkins 
Dr. Larry Hopkins 
Mr. Steve LaMastra 
Ms. Suzette Leffwich 
Mr. Gil McGregor 
Dr. Dolly McPherson 
Dr. ]. Rodney Meyer 
Mr. Bob Mills 
Ms. Vonda Reece 
Dr. Charles Richman 
Dr. Donald Schoonmaker 
Dr. ]. Howell Smith 
Dr. Margaret S. Smith 
Mr. Bill Starling 
Ms. Beverly Stewart 
Mr. Rodney Trapp 
Dr. Ernest Wade 
Dr. Edwin Wilson 

In addition, the Commission would also like to thank the countless 
others throughout the Wake Forest community that helped us in some 
way during the year. 
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WAKE FOREST 

Student Government 

' January 28, 1993 

Dear Members of the Board of Trustees: 

We are writing to you on behalf of the Wake Forest University student body. We would like to 

thank you for all your time and dedication to our university. We appreciate your efforts on our behalf. 
The purpose of this letter is to share with you the student climate with regard to our tuition dollars. 

Students value our community and issues relating to the economic status of the university are important 
to us. These are not the sole issues of student concern, but since you will be discussing tuition at your 

meeting, we hope that you will welcome the opportunity for us to delineate important issues regarding 
tuition money. 

Students are concerned with each dollar spent and that those dollars will support the ideals 

we are dedicated to. To continue our university's commitment to a diverse student population, we must 
meet that populations' monetary needs. Because tuition has increased dramatically in the past five 

years, there is concern that future increases will leave the university inaccessible to middle class 
students who do not qualify for financial assistance. The university cannot benefit from such a 

polarization along socioeconomic lines. We should not only award need-based scholarships to incoming 
students, but also have an obligation to meet the changing needs of present students. Financial 

hardship should not force students to leave if tuition rises beyond expectation in their four years. In 

addition, while awarding scholarships to incoming student for their past and potential achievements, 

we must also reward our present students for making substantial contributions to the university. It is 
only fair that we reward our students for their contributions to our university by expanding scholarship 

opportunities to upperclassmen. 

While community and the development of the individual are integral to the Wake Forest 
experience, we cannot stray from the academic mission of the university. Our library is the central 

resource of our campus and a source of pride to the university. However, it must remain true to its role to 
foster the academic pursuits of each student. Students are concerned that they are not maximizing the 

use of this facility. In particular, we cannot utilize the library when its hours do not coincide with 
student schedules. The library must be prepared to open its stacks for research beyond midnight on 

week nights and in the evening on weekends, especially during exams. 

Box 7292 • Reynalda Station • Winston-Salem, N.C. 27109 • Phone (919) 759-5293 



Sincerely, 

As we work to establish equal opportunities for all students to attend Wake Forest, we must 

proyide an atmosphere to support their needs. Financial support is only a beginning. A diverse student 
population requires a faculty and administration of diverse gender, race, and ethnicity. Financial 

commitments should be made for the early recruitment of minority PhD candidates. The growing 
number of minority students is seeking mentorship and would greatly benefit from such a commitment. 

This year marks fifty years of women at Wake Forest. Women now comprise fifty percent of our 

student body and we are obligated to provide gender equity for women. Women's organizations require 
the same housing and lounge space as men to serve a purpose beyond just meeting space. While men 

have traditionally held the majority of space on campus, we do not want to take this space away. Nor 
is it fair for us to continually expect men to provide the social life of the campus. Women's 

organizations should not be exempt from hosting social functions due to lack of space. We must pride 
ourselves on the accomplishments of women at Wake Forest by recognizing them and rewarding their 

achievements. 

We realize that bringing our university to its full potential will require greater monetary 
resources. However the student body is committed to doing all that we can to achieve these goals while 

striving to keep our tuition as low as possible. This year, the Student Government Student Budget 
Advisory Committee required student organizations to limit their funding requests to the lowest amount 

necessary for existence. As a result, student organizations have dedicated themselves to proving our 

commitment to budgetary efficiency. The Student Budget Advisory committee was then able to fund 

both new organizations and the special needs and projects of existing organizations while still staying 
beneath the ten percent ceiling agreed upon three years ago by the Student Government and the 

administration. 

We recognize that our community has changing needs and we are willing to make sacrifices in 
order to free the resources to fund these needs. Thank you for your dedication to our lives as students of 

Wake Forest University. Please feel free to stop and talk to students while you are on our campus. We 
are eager to meet you and share with you in any way that we can. Together, we are the past, present, 

and future of Wake Forest. Let us work together to further our common goals. 

Student Government Executive Officers 
Zeke Creech, President 
Jill Weiskopf, Speaker of the House 
Lesley Williams, Secretary 
Matt Rebello, Treasurer 

c: President Thomas K. Heam, Jr. 



WAKE FOREST 
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BOARD OF TRUSTEES 

March 22, 1993 

Mr. Zeke Creech, President 
Ms. Jill Weiskopf, Speaker of the House 
Ms. Lesley Williams, Secretary 
Mr. Matt Rebello, Treasurer 
Student Government 
P.O. Box 7292 
Wake Forest University 
Winston-Salem, NC 27109 

Dear Student Government Officers: 

Thank you for your letter of January 28, which has been referred 
to the Student Life Committee of the Board of Trustees. It was 
refreshing and encouraging to receive your requests because they were 
presented reasonably and with an obvious realization that the trustees 
must set priorities among a large number of worthy and urgent 
requests. 

The purpose of this letter is to respond to your specific points and 
to invite you to meet with the Student Life Committee on Friday, April 
2, at 9:45 a.m. in Room 1114 of the Worrell Professional Center to 
discuss these concerns with us. I hope you will let Vice President Zick 
know if you can attend and who will be joining us. Between now and 
then, may I ask that you give some thought to two matters raised in 
your letter? First, you present a number of very strong cases, all of 
which require substantial financial support. It would help us if you 
could assign priority order among those requests, so that as we make 
the inevitable choices among resource allocations, we will be cognizant 
of student preferences. Second, you mention in the last paragraph of 
your letter that students are willing to sacrifice to help us meet some of 
these priorities. I would appreciate your preparing a list of services or 
other items that you believe students would give up to meet some of 
the stated priorities. Your opinions will be invaluable to us. 

P. 0. Box 7656 • Winston-Salem, North Carolina 27109 • 919/759-6101 
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Regarding your first item---the need for conservatism in raising 
tuition and the need for scholarships to middle class students and 
upperclassmen+-I am pleased to report that our tumon increase this 
year was, as promised, under 10 percent. In fact, at 8.3 percent, it was 
our lowest in nine years. 

As you may know, we have raised tumon to help increase faculty 
salaries; and that leads to a point in the resolution accompanying your 
petition. In the second paragraph, the resolution states that the College 
has not improved its average professor salaries. This item is incorrect. 
We have improved remarkably on faculty salaries. This year when the 
AAUP rankings are released, we expect to be at the !.Ql2 level in our 
category at all ranks except "instructor," where we will be at the second 
level. This ranking represents a substantial improvement from the 
1987 AAUP rankings, when we were at the top level only at the rank of 
"professor." Our ranking at the level of associate professor, assistant 
professor, and instructor were 2, 3, and 4 respectively 

The matter of generating more scholarship support is a challenge 
which will, I suspect, always be at or near the top of our priority list. I 
am assured by Vice President Joyner that he and his staff continue to 
seek scholarship aid in the Heritage and Promise effort. You will be 

' interested to know that recently, Mr. Pete Kulynych, a trustee, made a 
large gift to the College for scholarships. As pledges begin to be paid, I 
am confident that the financial aid pool will grow larger and available to 
more students. Be assured that the trustees recognize that excellent 
financial aid is critical to our continuing to attract students of diverse 
backgrounds. 

Financial aid takes more forms than scholarships. Most students 
hope to leave college with little or no debt, and working in campus jobs 
is certainly one way to avoid loans. This year 301 students received the 
College Work-Study opportunity as part of their overall financial aid 
package. This represents a budgeted annual amount of $440,000. 
These students were given an on-campus job and the opportunity to 
individually earn between $1250 and $1500 during the academic year. 
Through our Job Location and Development Office, over 200 local 
companies and individuals provided job opportunities on a part-time 
basis. At last count, the office approximated over $225,000 in trackable 
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wages thus far into the academic year. The Job Location and 
Development Office also provides information to students about summer 
opportunities throughout the United States, such as camps, parks, plus 
state and federal government summer jobs. The University employs 
over 1,000 student assistants, resident advisors, hall directors and 

l library assistants annually. These positions are in addition to the 
college work-study students placed in on-campus positions. The regular 
student assistant payroll comes close to a million dollars a year. Mr. 
Currin and his staff are available to help students find these positions, 
and I hope you will find a way to help him alert more students to these 
possibilities. 

We are especially appreciative of your strong recommendations 
concerning the library. This semester, we will expand the weeknight 
hours through 1 a.m. two weeks before exams as a test of usage during 
those hours. Because we must be careful stewards of our library dollars, 
we want to be certain that when we extend hours (thus, costs), we also 
gain the greatest benefit for students. Next year, we will continue to 
experiment and monitor the cost benefits of expanding hours. 

Your reminder of our obligation to provide gender equity for 
women is a sound recommendation and one on which we have great 
progress to report. With the completion of the new residence hall near 
the student apartments, we will have allocated over 7000 square feet of 
new space for women's organizations, bringing the total to around 
10,000 square feet. Men now have about 12,000 square feet, some of 
which may be converted. These changes should bring us to parity, since 
there are more men's organizations than women's on campus. We will 
have committed $1 million to this effort, a substantial amount in today's 
economic climate. 

Finally, we commend you for your request that we strengthen our 
efforts to recruit more minority faculty members. Because the program 
planning process is now underway, we urge you to submit this 
recommendation to Provost Brown, so that it can be part of the priority- 

l setting in that process. 

I was pleased to note in your letter that your Student Budget 
Advisory Committee had exercised prudent management and fiscal 
restraint in staying within last year's 10% budget limitation. We 
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understand the struggle that you faced first hand, because we too have 
struggled to manage and balance the needs of maintaining academic 
excellence within a limited budget. 

In conclusion, I am pleased to share with you an article that 
appeared in a recent issue of Window on Wake Forest, the University's 
employee newspaper. It covers a recent faculty examination of 
administrative costs and reveals that Wake Forest is doing an excellent 
job of keeping those costs down. Last year, there were no 
administrative operating budget increases outside of salary, and no new 
positions were added. This year's budget may reflect minimal operating 
budget increases, but all of us recognize that careful financial 
management has enabled Wake Forest to maintain a low 
faculty/student ratio, to maintain our physical plant so that it does not 
become an unmanageable financial burden, and to continue to bring the 
best students and faculty to Wake Forest to study and work. The 
trustees are committed to a lean and efficient enterprise. 

On behalf of the Student Life Committee, I thank you for your 
very thoughtful recommendations, and I look forward to seeing you on 
Friday, April 2. 

Sincerely yours, 

Jean Gaskin 

Attachment 
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A leaner machine 
AAUP statistics show that, comparatively speaking, 
Wake Forest does not suffer from 'administrative bloat' 

UY DA VII) FYT[N 

ake Forest 
spends less on 
administration as 
a percentage of in 
structional expen 
ditures than any of 

10 other peer institutions and is well 
below the national average in this re 
gard. 

According to data compiled by the 
American Association of University Pro 
fessors (AAUP), V\lake Forest spent 22 
cents on academic and non-academic 
administration for every dollar it spent 
on instruction in 1988-89, the most re 
cent year for which data are available. 
The national average that year was 55 
cents. 

By contrast, UNC-Chapel Hill spent 
27 cents; Rice, 40 cents; Emory, 41 cents; 
Duke, 44 cents; Virginia, 49 cents; 
Furman, 56 cents; Dartmouth, 70 cents; 
Vanderbilt, 71 cents; Riclunond,86cents, 
and Davidson, 92 cents. 
Administrative costs as a percentage 

of both total expenditures and educa 
tional and general (E&G) expenditures 

\ 

have risen only slightly on the Reynold a 
Campus since 1984-85. That year, ad 
minislrativeexpenditures were 1.86 per 
cent of total expenditures and 2.55 per 
cent of E&G expenditures. This year, the 
figures are 2.42 and 3.31, respectively. 

Between June 30, 1985 and June 30, 
1992, total administrative employment 
on the Reynalda Campus rose by one 
third, from 572 to 854. Broken down by 
categories, the numerical and percent 
age increases were as follows: 
•Executive/administrative/manage 

rial, 53 to 59 (11.3 percent); 
<Non-faculty professional, 148 to260 

(75.7 percent): 
•Clerical/secretarial, 206 to 299 (45.1 

percent); 
• Technical/paraprofessional, 19 to 

39 (105.3 percent); 
• Skilled craft , 42 to 57 (35.7 percent) 
•Service, 104 to 140 (34.6 percent). 
From fall of 1985 to fall of 1991, the 

number of full-time faculty on the 
Reynolda Campus grew from271to317, 
an increase of 17.0 percent. 
The eight areas with the largest nu- 

1988-89 Comparative Data: 
Ratio of Total Administration Dollars to Instruction Dollars 
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Mark Leary: sees no evidence of 
excessive staff expenditures 

merical staff increases were Physical Fa 
cilities, Athletics, University Relations, 
Law, Data Communications, Student 
Life, Babcock and Admissions. But of the 
177 total staff additions in these areas, 
fewer than half-78--werein the profes 
sional category. Theother99wereclassi 
fied as support staff. Of the 38 new em 
ployees Physical Facilities added, for ex 
ample, all but one were support staff, 
and most of those were custodial work 
ers hired to care for new buildings. 
According to [ohn P. Anderson, vice 

president for administration and plan 
ning, other factors which contributed to 
the growth of administration include 
campus automation, a steep increase in 
undergraduate admissions applications 
and heightened student and parental 
expectations for services such as coun 
seling and career planning and place 
ment. 

Jn terms of both total dollars and as a 
percentage of total payroll, faculty con 
stitute the University's largest salary cat 
egory by a wide margin. Between 1987- 
88 and 1991-92, total Reynolda Campus 
payroll grew 48.4 percent, from 
$20,494,059 to $30,404,004. In 1987-88, 
faculty salaries totaled $15,347,321, or 
74.9 percent of total payroll. ln 1991-92, 
the faculty figures were $22,553,387 and 
74.2 percent. 
Theda ta were compiled at the request 

of Wake Forest's AAUP chapter and 
were presented and discussed at the 
chapter's meeting Dec. 7. 
Psychology professor Mark Leary, 

who was president of thecampusAAUP 
cha pter last year when the study request 
was made, said the data clearly indicate 
that Wake Forest does not suffer from 
"administrative bloat." 
"Certainly that's the case with aca 

demic administration," he said. "The 
numbers get a little higher-closer to the 
national norm-when you look only at 
non-academic administration, but they 
still in no way suggest bloat." • 



commitment." 

Student Government has long stood for a diverse campus community. In 1987, the 

Student Government President's Select Commission on Race Relations was formed. A Student 

Government Executive Committee on Race Relations is in existence. The Committee has hosted 

speakers such as Carey Kacey (Fellowship of Christian Athletes), Ed Reynolds (first minority 

student to attend WFU), and Ernest Green (Civil Rights Leader) and pursues issues regarding race 

and events which will bring students together. 

January 29,1993 letter from Student Government to the Board of Trustees: "A diverse student 

population requires a faculty and administration of diverse gender, race, and ethnicity. Financial 

commitments should be made for the early recruitment of minority PhD candidates. The growing 

number of minority students is seeking mentorship and would greatly benefit from such a 

June 1992. Wake Forest University Magazine: 

1984 Statement of University commitment. 

.lf-1987 Student Government President's Select Commission on Race Relations. .. c~ ~·'~ r- r~ 

1987 Report of the Ad Hoc Committee on Social and Academic Responsibility. 

1988 University President's Committee on Race Relations: Statements of University Commitment. 
~'~ 'l z, ~111+-- 
1993 Number of African American Faculty. 

General Recruitment Practices: 

Letters to Minority Colleges and Universities. 

Utilization of Minority Professionals Listings. 

Advertising in the Chronicle of Higher Education and Black Issues in Higher Education. 

Networking (campus and interdisciplinary conventions). 

Other University Activity: 

The Provost is requiring departments to include an "Affirmative Action Report" in annual reports. 

Report of the University President's Race Relations Commission is upcoming. 

Provost's Program Planning Committee. 

Possible Action: 

Special funds for departments specifically for the recruitment of minority PhD candidates. 

Incentives in the form of research dollars for departments which work most diligently in this area. 
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HERMAN EURE J. HOWELL SMITH 

Black faculty were a long time coming 
by Herman Eure and J. Howell Smith 

I 
twas 10 years after Wake 
Forest had awarded its 
first baccalaureate degree 
to a black student that it 
appointeditsfirstfull-time 
African American faculty 

members. Edward Reynolds, a Ghanaian, 
graduated in 1964 with a B.A. in history. In 
1974, professors Dolly A McPherson of En 
glish and Herman Eure of biology began 
their appointments at Wake 
Forest. 
Why, at a school whose BLACKS 

motto suggests that it exists 
for the benefit of humankind, .A.. 
did it take so long for the fac- 
ulty to be integrated? 
Surely, the same factors that 

had slowed the desegregation 
of the student body a decade 
earlier were still present. Tra 
ditions that had dictated that 
the first full-time black student would be an 
African rather than an African American 
also dictated a reluctance to desegregate the 
faculty. The commitment to the value of a 
racially diverse faculty was inadequate. 
The first African American to teach full-time 
at Wake Forest was Joe Norman, a Winston 
Salem CPA who taught accounting in the 
School of Business and Accountancy during 
the spring semester of 1969. No other blacks 
had been employed as faculty members at 
Wake Forest prior to then. 
During the summer of 1970, Edward 

Reynolds, who since his graduation from 
Wake Forest had received an M.A. at Ohio 
University and a B.D. at Yale and was com- 

pleting his Ph.D. at the London School of 
Oriental and African Studies, accepted an 
offer from the Department of History to 
teach two courses in summer school. There 
was hope he would accept an offer to be 
come the first full-time black faculty mem 
ber, but the University was slow to tender a 
bona fide offer. By the time one was ex 
tended, Reynolds had already accepted a 
position at San Diego State. 

Dolly McPherson first visited the Univer- 
sity when she accompanied 
writer Ma ya Angelou on a visit 
to campus in 1970. Both 
women found the campus and 
community appealing and 
made friends with adminis 
trators, students and faculty. 
At the time, the University was 
responding to students' de 
mands for courses in Black 
Studies, and when a position 
came open on the English fac 

ulty, she accepted. 
McPherson and Eure had to dispel the 

notion among students and faculty that Af 
rican American scholars were somehow less 
qualified than their white counterparts. It 
was a learning experience for everyone. Stu 
dents who had never been asked to defer to 
a black found that they could learn from 
black authority figures. They learned that 
the responses of African American faculty 
members did not conform to stereotypes. 
And African American students learned that 
black faculty, who might otherwise be their 
advocates in a community adjusting to inte 
gration, did not com promise the University's 
academic standards for their sake. 

HITES 
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Duringthelate1970s, Wake Forestunde 
stood the value of having faculty from c 
verse backgrounds, but with a few notab 
exceptions, it did not compete well for e 
ceptional African American scholars. In ti 
spring of 1975, Laura Rouzan came from ti 
University of Georgia to teach in the speej 
department, and later that year, the R 
mance Languages department hired Sand 
Daniel, a Ph.D. from the University of Mar 
land, to teach French. Both would later lea· 
Wake Forest. 
The Office of Minority Affairs was esta 

lished in 1978 to support the still small b 
growing number of black students at Wa 
Forest. Larry Palmer, who had earned 
Ed.D. from Indiana University, was hire 
its first director. He also taught African 1 
tory in the Department of History. A 
Palmer left to join the U.S. Diplomatic Co 
in 1981, Herman Eure assumed the direc 
ship, serving in a dual faculty-adminis 
tive capacity until 1984, whenhereturne 
full-time teaching. Suzette Leftwich ser 
as acting director until 1986, when Erne 
Wade was appointed director. 
ln 1980, President] ames R. Scales dire 

an advisory committee to the Office of E 
Opportunity to "make every effort to ha 
least one black candidate interviewe 
campus" for each faculty opening. That 
Willie Pearson [r., a Southern lllinois 
versity Ph.D. whose books on caree 
terns and minorities in science were ns 
ally recognized, joined the sociology fa 
Also in 1980, Maxine Clark, a Cine 
native who had earned a Ph.D. at th 
versity of Illinois, came to Wake Fo 
teach psychology. Her research int 



which focused on self-esteem in African 
American children, added much to campus 
understanding of minority scholastic issues. 

The early black faculty members were 
welcomed by most in the Wake Forest 
community, but they also faced prejudice. 
Some of their colleagues assumed that Afri 
can American students were not as good; 
that they were "lazy." Black faculty found 
some students restless and, as one put it, 
"peeking through their fingers when there 
was a black person in the class and there was 
a race issue on the agenda." Racial graffiti 
and "student minstrel shows" defiled their 
existence with painful evidence that much 
still needed to be done. But while change 
came as hard to WakeForestasitdid to other 
Southern institutions, the African American 
faculty who came to Wake Forest felt as a 
whole that they were wanted and respected. 

In 1981, when it was clear that traditional 
faculty recruitment strategies were not at 
tracting sufficient numbers of black faculty, 
the University created a Dean's Committee 
on Minority Faculty Recruitment. Noting 
that the number of black faculty had re 
mained at four since 1976, it encouraged 
departments to invest extraordinary effort 
in identifying and recruiting African Ameri 
can faculty. A milestone was achieved in 
1982 when Maya Angelou joined the Uni 
versity as interdisciplinary Reynolds Pro 
fessor of American Studies. 
Herimpressivereputationas 
a performer, writer and lec 
turer enhanced the Univer 
sity's national image and the 
campus community. 

By 1984 the University had 
brought a total of 18 African 
American faculty candidates 
to campus for interviews and 
had hired seven. The total 
number of black faculty had 
never exceeded six out of a 
faculty that then numbered 
about 250. Provost Edwin G. 
Wilson wrote to departments 
in February of that year that 
the University "recognizes a 
moral obligation and educa 
tional need to increase the 
number of black faculty 
members." The university 
was ready to invest time, ef 
fort and resources to create a 
stronger black presence on 
campus. 
Eddie Easley joined the 

School of Business and Ac 
countancy faculty in 1984and 
Wade joined the administra 
tive staff as minority affairs 
director in 1986. The School 
of Law had added William 
H. Dowdy (J.D., Stanford) 

and Calvin W. Sharpe (J.D., Northwestern) 
to its faculty in 1981and1982, respectively, 
but it would not be until 1989, with the 
hiring of Luellen Curry (J.D., Northwestern) 
that the school would have a sustained Afri 
can American faculty presence. Since 1986, 
Sterling Spainhour and Hazel Mack have 
taught occasionally as adjunct law faculty 
members. 
The appointment of a series of race rela 

tions commissions in the 1980s reflected the 
tenacity of the issue. A 1987Student Govern 
ment President's Select Commission on Race 
Relations report declared: "The low per 
centage of African American faculty is not 
only a misrepresentation of our commit 
ment to an integrated education, it is also 
repugnant to the very ideal of liberal arts 
... The courting and hiring of minority fac 
ulty members is essential." The fall 1987 
report of a faculty Ad Hoc Committee on 
Social and Academic Responsibility pointed 
out that minority faculty members were 
asked to serve as role models for black stu 
dents, to agree to serve on any committees 
that dealt with minority affairs and to be 
"high profile players in the [Winston-Sa 
lem] black community" on behalf of the 
University-all the while shouldering the 
teaching, research and publication respon 
sibilities that undergird an academic career. 
In 1988 President Heam appointed a Com- 

mittee on Race Relations chaired by Provost 
Wilson. Its report said the University "should 
seek to increase thenumberofa wide variety 
of minorities on its campus, including His 
panics, Asian Americans, Native Americans 
and others." But of primary importance, the 
report noted, was "the critical need to in 
crease the number of black students and 
faculty in the Wake Forest community." It 
pointed out that in 1987-88, African Ameri 
cans constituted only 2.3 percent of the full 
time faculty on the Reynolda Campus-six 
out of 263-and called for a conscious, com 
mitted effort to raise the number of black 
faculty to 12 by fall 1990 and 18 by fall 1992. 
Acknowledging that black faculty recruit 
ment was highly competitive nationally, it 
called for allocation of funds to support the 
effort. As a result of this impetus, African 
American faculty were added to the depart 
ments of Religion, History, Romance Lan 
guages, Politics, Sociology, Health and Sport 
Science and Education and to the School of 
Law. 
The 24 African American faculty mem 

bers hired from 1974 to 1991 have enriched 
the Wake Forest mosaic. They have come 
from states across the country and from 
institutions as varied as Duke, Illinois, Roch 
ester, Iowa, UCLA, Stanford, Northwestern, 
Southern Illinois,Tennessee, Ohio, Iowa 
State, UNC-Greensboro, SUNY-Buffalo, 

Michigan State, Notre Dame, 
Indiana and Pittsburgh. Their 
fields have ranged from En 
glish through sociology to re 
ligion and science. But while 
they have added much that 
was new and diverse, they 
have shared in Wake Forest's 
common commitment to 
teaching and scholarship. 
All of the African Ameri 

can faculty who have come to 
Wake Forest have not stayed. 
Some left for better positions; 
others, for larger cities and 
more diverse cultural experi 
ences; still others, to complete 
degrees. Butwhatevertherea 
sons for their departure, their 
contribution to Wake Forest's 
becoming a more open and 
tolerant community is grate 
fully acknowledged. And 
those who have stayed are 
valued for their contributions 
to the University's growth to 
ward horizons far beyond the 
classroom, the research lab 
and the library stacks. 

Herman Eure is a professor of 
biology and [. Howell S111it/J is 
chairman and professor of his 
tonJ at Wake Forest. 

[une 1992 WAKE FOREST UNJVERSITY MAGAZINE 21 



HERMAN EURE J. HOWELL SMITH 

Black faculty were a long time coming 
by Herman Eure and J. Howell Smith 

I 
twas 10 years after Wake 
Forest had awarded its 
first baccalaureate degree 
to a black student that it 
appointed its first full-time 
African American faculty 

members. Edward Reynolds, a Ghanaian, 
graduated in 1964 with a B.A. in history. In 
1974, professors Dolly A McPherson of En 
glish and Herman Eure of biology began 
their appointments at Wake 
Forest. 
Why, at a school whose BLACKS 

motto suggests that it exists 
for the benefit of humankind, ~ 
did it take so long for the fac 
ulty to be integrated? 

Surely, the same factors that 
had slowed the desegregation 
of the student body a decade 
earlier were still present. Tra 
ditions that had dictated that 
the first full-time black student would be an 
African rather than an African American 
also dictated a reluctance to desegregate the 
faculty. The commitment to the value of a 
racially diverse faculty was inadequate. 
The first African American to teach full-time 
at Wake Forest was Joe Norman, a Winston 
Salem CPA who taught accounting in the 
School of Business and Accountancy during 
the spring semester of 1969. No other blacks 
had been employed as faculty members at 
Wake Forest prior to then. 
During the summer of 1970, Edward 

Reynolds, who since his graduation from 
Wake Forest had received an M.A. at Ohio 
University and a B.D. at Yale and was corn- 

pleting his Ph.D. at the London School of 
Oriental and African Studies, accepted an 
offer from the Department of History to 
teach two courses in summer school. There 
was hope he would accept an offer to be 
come the first full-time black faculty mem 
ber, but the University was slow to tender a 
bona fide offer. By the time one was ex 
tended , Reynolds had already accepted a 
position at San Diego State. 

Dolly McPherson first visited the Univer- 
sity when she accompanied 
writerMayaAngelouonavisit 
to campus in 1970. Both 
women found the campus and 
community appealing and 
made friends with adminis 
trators, students and faculty. 
At the time, the University was 
responding to students' de 
mands for courses in Black 
Studies, and when a position 
came open on the English fac 

ulty, she accepted. 
McPherson and Eure had to dispel the 

notion among students and faculty that Af 
rican American scholars were somehow less 
qualified than their white counterparts. It 
was a learning experience for everyone. Stu 
dents who had never been asked to defer to 
a black found that they could learn from 
black authority figures. They learned that 
the responses of African American faculty 
members did not conform to stereotypes. 
And African American students learned that 
black faculty, who might otherwise be their 
advocates in a community adjusting to inte 
gration, did not compromise the University's 
academic standards for their sake. 
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During the late 1970s, Wake Forest under 
stood the value of having faculty from di 
verse backgrounds, but with a few notable 
exceptions, it did not compete well for ex 
ceptional African American scholars. In the 
spring of 1975, Laura Rouzan came from the 
University of Georgia to teach in the speech 
department, and later that year, the Ro 
mance Languages department hired Sandra 
Daniel, a Ph.D. from the University of Mary 
land, to teach French. Both would later leave 
Wake Forest. 
The Office of Minority Affairs was estab 

lished in 1978 to support the still small but 
growing number of black students at Wake 
Forest. Larry Palmer, who had earned an 
Ed.D. from Indiana University, was hired as 
its first director. He also taught African his 
tory in the Department of History. After 
Palmer left to join the U.S. Diplomatic Corps 
in 1981, Herman Eure assumed the director 
ship, serving in a dual faculty-administra 
tive capacity until 1984, when he returned to 
full-time teaching. Suzette Leftwich served 
as acting director until 1986, when Ernest M. 
Wade was appointed director. 
In 1980, President James R. Scales directed 

an advisory committee to the Office of Equal 
Opportunity to "make every effort to have at 
least one black candidate interviewed on 
campus" for each faculty opening. That year, 
Willie Pearson [r., a Southern Illinois Uni 
versity Ph.D. whose books on career pat 
terns and minorities in science were nation 
ally recognized, joined the sociology faculty. 
Also in 1980, Maxine Clark, a Cincinnati 
native who had earned a Ph.D. at the Uni 
versity of Illinois, came to Wake Forest to 
teach psychology. Her research interests, 



and Calvin W. Sharpe (J.D., Northwestern) 
to its faculty in 1981and1982, respectively, 
but it would not be until 1989, with the 
hiring of Luellen Curry (J.D., Northwestern) 
that the school would have a sustained Afri 
can American faculty presence. Since 1986, 
Sterling Spainhour and Hazel Mack have 
taught occasionally as adjunct law faculty 
members. 
The appointment of a series of race rela 

tions commissions in the 1980s reflected the 
tenacity of the issue. A 1987StudentGovern 
ment President's Select Commission on Race 
Relations report declared: "The low per 
centage of African American faculty is not 
only a misrepresentation of our commit 
ment to an integrated education, it is also 
repugnant to the very ideal of liberal arts 
... The courting and hiring of minority fac 
ulty members is essential." The fall 1987 
report of a faculty Ad Hoc Committee on 
Social and Academic Responsibility pointed 
out that minority faculty members were 
asked to serve as role models for black stu 
dents, to agree to serve on any committees 
that dealt with minority affairs and to be 
"high profile players in the [Winston-Sa 
lem] black community" on behalf of the 
University-all the while shouldering the 
teaching, research and publication respon 
sibilities that undergird an academic career. 

In 1988 President Hearn appointed a Com- 

which focused on self-esteem in African 
American children, added much to campus 
understanding of minority scholastic issues. 
The early black faculty members were 

welcomed by most in the Wake Forest 
community, but they also faced prejudice. 
Some of their colleagues assumed that Afri 
can American students were not as good; 
that they were "lazy." Black faculty found 
some students restless and, as one put it, 
"peeking through their fingers when there 
was a black person in the class and there was 
a race issue on the agenda." Racial graffiti 
and "student minstrel shows" defiled their 
existence with painful evidence that much 
still needed to be done. But while change 
came as hard to Wake Forest as itd id to other 
Southern institutions, the African American 
faculty who came to Wake Forest felt as a 
whole that they were wanted and respected. 

In 1981, when it was clear that traditional 
faculty recruitment strategies were not at 
tracting sufficient numbers of black faculty, 
the University created a Dean's Committee 
on Minority Faculty Recruitment. Noting 
that the number of black faculty had re 
mained at four since 1976, it encouraged 
departments to invest extraordinary effort 
in identifying and recruiting African Ameri 
can faculty. A milestone was achieved in 
1982 when Maya Angelou joined the Uni 
versity as interdisciplinary Reynolds Pro 
fessor of American Studies. 
Herimpressivereputationas 
a performer, writer and lec 
turer enhanced the Univer 
sity's national image and the 
campus community. 

By 1984 the University had 
brought a total of 18 African 
American faculty candidates 
to campus for interviews and 
had hired seven. The total 
number of black faculty had 
never exceeded six out of a 
faculty that then numbered 
about 250. Provost Edwin G. 
Wilson wrote to departments 
in February of that year that 
the University "recognizes a 
moral obligation and educa 
tional need to increase the 
number of black faculty 
members." The university 
was ready to invest time, ef 
fort and resources to create a 
stronger black presence on 
campus. 
Eddie Easley joined the 

School of Business and Ac 
countancy faculty in 1984and 
Wade joined the administra 
tive staff as minority affairs 
director in 1986. The School 
of Law had added William 
H. Dowdy (J.D., Stanford) 

mittee on Race Relations chaired by Provost 
Wilson. Its report said the University "should 
seek to increase the numberofa wide variety 
of minorities on its campus, including His 
panics, Asian Americans, Native Americans 
and others." But of primary importance, the 
report noted, was "the critical need to in 
crease the number of black students and 
faculty in the Wake Forest community." It 
pointed out that in 1987-88, African Ameri 
cans constituted only 2.3 percent of the full 
time faculty on the Reynolda Campus-six 
out of 263--and called for a conscious, com 
mitted effort to raise the number of black 
faculty to 12 by fall 1990 and 18 by fall 1992. 
Acknowledging that black faculty recruit 
ment was highly competitive nationally, it 
called for allocation of funds to support the 
effort. As a result of this impetus, African 
American faculty were added to the depart 
ments of Religion, History, Romance Lan 
guages, Politics, Sociology, Health and Sport 
Science and Education and to the School of 
Law. 

The 24 African American faculty mem 
bers hired from 1974 to 1991 have enriched 
the Wake Forest mosaic. They have come 
from states across the country and from 
institutions as varied as Duke, Illinois, Roch 
ester, Iowa, UCLA, Stanford, Northwestern, 
Southern Illinois,Tennessee, Ohio, Iowa 
State, UNC-Greensboro, SUNY-Buffalo, 

Michigan State, Notre Dame, 
Indiana and Pittsburgh. Their 
fields have ranged from En 
glish through sociology to re 
ligion and science. But while 
they have added much that 
was new and diverse, they 
have shared in Wake Forest's 
common commitment to 
teaching and scholarship. 
All of the African Ameri 

can faculty who have come to 
Wake Forest have not stayed. 
Some left for better positions; 
others, for larger cities and 
more diverse cultural experi 
ences; still others, to complete 
degrees. Butwhatevertherea 
sons for their departure, their 
contribution to Wake Forest's 
becoming a more open and 
tolerant community is grate 
fully acknowledged. And 
those who have stayed are 
valued for their contributions 
to the University's growth to 
ward horizons far beyond the 
classroom, the research lab 
and the library stacks. 

Herman E11re is a professor of 
biologi; and J. Howell Smith is 
chairman and professor of his 
ton; at Wake Forest. 
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whole that they were wanted and respected. 
In 1981, when it was clear that traditional 

faculty recruitment strategies were not at 
tracting sufficient numbers of black faculty, 
the University created a Dean's Committee 
on Minority Faculty Recruitment. Noting 
that the number of black faculty had re 
mained at four since 1976, it encouraged 
departments to invest extraordinary effort 
in identifying and recruiting African Ameri 
can faculty. A milestone was achieved in 
1982 when Maya Angelou joined the Uni 
versity as interdisciplinary Reynolds Pro 
fessor of American Studies. 
Her impressive reputation as 
a performer, writer and lec 
turer enhanced the Univer 
sity's national image and the 
campus community. 

By 1984 the University had 
brought a total of 18 African 
American faculty candidates 
to campus for interviews and 
had hired seven. The total 
number of black faculty had 
never exceeded six out of a 
faculty that then numbered 
about 250. Provost Edwin G. 
Wilson wrote to departments 
in February of that year that 
the University "recognizes a 
moral obligation and educa 
tional need to increase the 
number of black faculty 
members." The university 
was ready to invest time, ef 
fort and resources to create a 
stronger black presence on 
campus. 

Eddie Easley joined the 
School of Business and Ac 
countancy faculty in 1984and 
Wade joined the administra 
tive staff as minority affairs 
director in 1986. The School 
of Law had added William 
H. Dowdy (J.D., Stanford) 
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biology and f. Howell Smith is 
chairman and professor of his 
ton; at Wake Forest. 

mittee on Race Relations chaired by Provost 
Wilson. Its report said the University "should 
seek to increase the numberofa wide variety 
of minorities on its campus, including His 
panics.Asian Americans.Native Americans 
and others." But of primary importance, the 
report noted, was "the critical need to in 
crease the number of black students and 
faculty in the Wake Forest community." It 
pointed out that in 1987-88, African Ameri 
cans constituted only 2.3 percent of the full 
time faculty on the Reynolda Campus-six 
out of 263--and called for a conscious, com 
mitted effort to raise the number of black 
faculty to 12 by fall 1990 and 18 by fall 1992. 
Acknowledging that black faculty recruit 
ment was highly competitive nationally, it 
called for allocation of funds to support the 
effort. As a result of this impetus, African 
American faculty were added to the depart 
ments of Religion, History, Romance Lan 
guages, Politics, Sociology, Health and Sport 
Science and Education and to the School of 
Law. 
The 24 African American faculty mem 

bers hired from 197 4 to 1991 have enriched 
the Wake Forest mosaic. They have come 
from states across the country and from 
institutions as varied as Duke, Illinois, Roch 
ester, Iowa, UCLA, Stanford, Northwestern, 
Southern Illinois,Tennessee, Ohio, Iowa 
State, UNC-Greensboro, SUNY-Buffalo, 

Michigan State, Notre Dame, 
Indiana and Pittsburgh. Their 
fields have ranged from En 
glish through sociology to re 
ligion and science. But while 
they have added much that 
was new and diverse, they 
have shared in Wake Forest's 
common commitment to 
teaching and scholarship. 
All of the African Ameri 

can faculty who have come to 
Wake Forest have not stayed. 
Some left for better positions; 
others, for larger cities and 
more diverse cultural experi 
ences; still others, to complete 
degrees. Butwhatevertherea 
sons for their departure, their 
contribution to Wake Forest's 
becoming a more open and 
tolerant community is grate 
fully acknowledged. And 
those who have stayed are 
valued for their contributions 
to the University's growth to 
ward horizons far beyond the 
classroom, the research lab 
and the library stacks. 
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During the late 1970s, Wake Forest under 
stood the value of having faculty from di 
verse backgrounds, but with a few notable 
exceptions, it did not compete well for ex 
ceptional African American scholars. In the 
spring of 1975, Laura Rouzan came from the 
University of Georgia to teach in the speech 
department, and later that year, the Ro 
mance Languages department hired Sandra 
Daniel, a Ph.D. from the University of Mary 
land, to teach French. Both would later leave 
Wake Forest. 
The Office of Minority Affairs was estab 

lished in 1978 to support the still small but 
growing number of black students at Wake 
Forest. Larry Palmer, who had earned an 
Ed.D. from Indiana University, was hired as 
its first director. He also taught African his 
tory in the Department of History. After 
Palmer left to join the U.S. Diplomatic Corps 
in 1981,HermanEureassumed the director 
ship, serving in a dual faculty-administra 
tive capacity until 1984, when he returned to 
full-time teaching. Suzette Leftwich served 
as acting director until 1986, when Ernest M. 
Wade was appointed director. 
In 1980, President James R. Scales directed 

an advisory committee to the Office ofEqual 
Opportunity to "makeeveryeffortto have at 
least one black candidate interviewed on 
campus" for each faculty opening. That year, 
Willie Pearson Jr., a Southern Illinois Uni 
versity Ph.D. whose books on career pat 
terns and minorities in science were nation 
ally recognized, joined the sociology faculty. 
Also in 1980, Maxine Clark, a Cincinnati 
native who had earned a Ph.D. at the Uni 
versity of lllinois, came to Wake Forest to 
teach psychology. Her research interests, 

pleting his Ph.D. at the London School of 
Oriental and African Studies, accepted an 
offer from the Department of History to 
teach two courses in summer school. There 
was hope he would accept an offer to be 
come the first full-time black faculty mem 
ber, but the University was slow to tender a 
bona fide offer. By the time one was ex 
tended, Reynolds had already accepted a 
position at San Diego State. 
Dolly McPherson first visited the Univer- 

sity when she accompanied 
writer Ma ya Angelou on a visit 
to campus in 1970. Both 
women found the campus and 
community appealing and 
made friends with adminis 
trators, students and faculty. 
At the time, the University was 
responding to students' de 
mands for courses in Black 
Studies, and when a position 
came open on the English fac 

ulty, she accepted. 
McPherson and Eure had to dispel the 

notion among students and faculty that Af 
rican American scholars were somehow less 
qualified than their white counterparts. It 
was a learning experience for everyone. Stu 
dents who had never been asked to defer to 
a black found that they could learn from 
black authority figures. They learned that 
the responses of African American faculty 
members did not conform to stereotypes. 
And African American students learned that 
black faculty, who might otherwise be their 
advocates in a community adjusting to inte 
gration, did not compromise the University's 
academic standards for their sake. 

by Herman Eure and J. Howell Smith 

I 
twas 10 years after Wake 
Forest had awarded its 
first baccalaureate degree 
to a black student that it 
appointed its first full-time 
African American faculty 

members. Edward Reynolds, a Ghanaian, 
graduated in 1964 with a B.A. in history. In 
1974, professors Dolly A. McPherson of En 
glish and Herman Eure of biology began 
their appointments at Wake 
Forest. 
Why, at a school whose BLACKS 

motto suggests that it exists 
for the benefit of humankind, ..A... 
did it take so long for the fac- 
ulty to be integrated? 
Surely, the same factors that 

had slowed the desegregation 
of the student body a decade 
earlier were still present. Tra 
ditions that had dictated that 

J. HOWELL SMITH 
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Black faculty were a long time coming 

the first full-time black student would be an 
African rather than an African American 
also dictated a reluctance to desegregate the 
faculty. The commitment to the value of a 
racially diverse faculty was inadequate. 
The first African American to teach full-time 
at Wake Forest was Joe Norman, a Winston 
Salem CPA who taught accounting in the 
School ofBusiness and Accountancy during 
the spring semester of 1969. No other blacks 
had been employed as faculty members at 
Wake Forest prior to then. 
During the summer of 1970, Edward 

Reynolds, who since his graduation from 
Wake Forest had received an M.A. at Ohio 
University and a B.D. at Yale and was com- 
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During the late 1970s, Wake Forest under 
stood the value of having faculty from di 
verse backgrounds, but with a few notable 
exceptions, it did not compete well for ex 
ceptional African American scholars. In the 
spring of 1975, Laura Rouzan came from the 
University of Georgia to teach in the speech 
department, and later that year, the Ro 
mance Languages department hired Sandra 
Daniel,aPh.D. from the University of Mary 
land, to teach French. Both would later leave 
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had slowed the desegregation 
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earlier were still present. Tra 
ditions that had dictated that 
the first full-time black student would be an 
African rather than an African American 
also dictated a reluctance to desegregate the 
faculty. The commitment to the value of a 
racially diverse faculty was inadequate. 
The first African American to teach full-time 
at Wake Forest was Joe Norman, a Winston 
Salem CPA who taught accounting in the 
School of Business and Accountancy during 
the spring semester of 1969. No other blacks 
had been employed as faculty members at 
Wake Forest prior to then. 
During the summer of 1970, Edward 

Reynolds, who since his graduation from 
Wake Forest had received an M.A. at Ohio 
University and a B.D. at Yale and was com- 
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I 
twas 10 years after Wake 
Forest had awarded its 
first baccalaureate degree 
to a black student that it 
appointed its first full-time 
African American faculty 

members. Edward Reynolds, a Ghanaian, 
graduated in 1964 with a B.A. in history. In 
1974, professors Dolly A McPherson of En 
glish and Herman Eure of biology began 
their appointments at Wake 
Forest. 
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pleting his Ph.D. at the London School of 
Oriental and African Studies, accepted an 
offer from the Department of History to 
teach two courses in summer school. There 
was hope he would accept an offer to be 
come the first full-time black faculty mem 
ber, but the University was slow to tender a 
bona fide offer. By the time one was ex 
tended, Reynolds had already accepted a 
position at San Diego State. 

Dolly McPherson first visited the Univer- 
sity when she accompanied 
writer MayaAngelouona visit 
to campus in 1970. Both 
women found the campus and 
community appealing and 
made friends with adminis 
trators, students and faculty. 
Atthetime,theUniversitywas 
responding to students' de 
mands for courses in Black 
Studies, and when a position 
came open on the English fac 

ulty, she accepted. 
McPherson and Eure had to dispel the 

notion among students and faculty that Af 
rican American scholars were somehow less 
qualified than their white counterparts. It 
was a learning experience for everyone. Stu 
dents who had never been asked to defer to 
a black found that they could learn from 
black authority figures. They learned that 
the responses of African American faculty 
members did not conform to stereotypes. 
And African American students learned that 
black faculty, who might otherwise be their 
advocates in a community adjusting to inte 
gration, did not compromise the University's 
academic standards for their sake. 



which focused on self-esteem in African 
American children, added much to campus 
understanding of minority scholastic issues. 
The early black faculty members were 

welcomed by most in the Wake Forest 
community, but they also faced prejudice. 
Some of their colleagues assumed that Afri 
can American students were not as good; 
that they were "lazy." Black faculty found 
some students restless and, as one put it, 
"peeking through their fingers when there 
was a black person in the class and there was 
a race issue on the agenda." Racial graffiti 
and "student minstrel shows" defiled their 
existence with painful evidence that much 
still needed to be done. But while change 
came as hard to Wake Forest as it did to other 
Southern institutions, the African American 
faculty who came to Wake Forest felt as a 
whole that they were wanted and respected. 
In 1981, when it was clear that traditional 

faculty recruitment strategies were not at 
tracting sufficient numbers of black faculty, 
the University created a Dean's Committee 
on Minority Faculty Recruitment. Noting 
that the number of black faculty had re 
mained at four since 1976, it encouraged 
departments to invest extraordinary effort 
in identifying and recruiting African Ameri 
can faculty. A milestone was achieved in 
1982 when Maya Angelou joined the Uni 
versity as interdisciplinary Reynolds Pro 
fessor of American Studies. 
Her impressive reputation as 
a performer, writer and lec 
turer enhanced the Univer 
sity's national image and the 
campus community. 

By 1984 the University had 
brought a total of 18 African 
American faculty candidates 
to campus for interviews and 
had hired seven. The total 
number of black faculty had 
never exceeded six out of a 
faculty that then numbered 
about 250. Provost Edwin G. 
Wilson wrote to departments 
in February of that year that 
the University "recognizes a 
moral obligation and educa 
tional need to increase the 
number of black faculty 
members." The university 
was ready to invest time, ef 
fort and resources to create a 
stronger black presence on 
campus. 
Eddie Easley joined the 

School of Business and Ac 
countancy faculty in 1984 and 
Wade joined the administra 
tive staff as minority affairs 
director in 1986. The School 
of Law had added William 
H. Dowdy (J.D., Stanford) 

and Calvin W. Sharpe (J.D., Northwestern) 
to its faculty in 1981and1982, respectively, 
but it would not be until 1989, with the 
hiring of Luellen Curry (J.D., Northwestern) 
that the school would have a sustained Afri 
can American faculty presence. Since 1986, 
Sterling Spainhour and Hazel Mack have 
taught occasionally as adjunct law faculty 
members. 
The appointment of a series of race rela 

tions commissions in the 1980s reflected the 
tenacityoftheissue.A 1987StudentGovern 
ment President's Select Commission on Race 
Relations report declared: "The low per 
centage of African American faculty is not 
only a misrepresentation of our commit 
ment to an integrated education, it is also 
repugnant to the very ideal of liberal arts 
... The courting and hiring of minority fac 
ulty members is essential." The fall 1987 
report of a faculty Ad Hoc Committee on 
Social and Academic Responsibility pointed 
out that minority faculty members were 
asked to serve as role models for black stu 
dents, to agree to serve on any committees 
that dealt with minority affairs and to be 
"high profile players in the [Winston-Sa 
lem] black community" on behalf of the 
University-all the while shouldering the 
teaching, research and publication respon 
sibilities that undergird an academic career. 

In 1988 President Hearn appointed a Com- 

mittee on Race Relations chaired by Provost 
Wilson. Its report said the University "should 
seek to increase the number of a wide variety 
of minorities on its campus, including His 
panics, Asian Americans, Native Americans 
and others." But of primary importance, the 
report noted, was "the critical need to in 
crease the number of black students and 
faculty in the Wake Forest community." It 
pointed out that in 1987-88, African Ameri 
cans constituted only 2.3 percent of the full 
time faculty on the Reynalda Campus-six 
out of 263-and called for a conscious, com 
mitted effort to raise the number of black 
faculty to 12 by fall 1990 and 18 by fall 1992. 
Acknowledging that black faculty recruit 
ment was highly competitive nationally, it 
called for allocation of funds to support the 
effort. As a result of this impetus, African 
American faculty were added to the depart 
ments of Religion, History, Romance Lan 
guages, Politics, Sociology,Health and Sport 
Science and Education and to the School of 
Law. 
The 24 African American faculty mem 

bers hired from 1974to1991 have enriched 
the Wake Forest mosaic. They have come 
from states across the country and from 
institutions as varied as Duke, Illinois, Roch 
ester, Iowa, UCLA, Stanford,Northwestern, 
Southern Illinois,Tennessee, Ohio, Iowa 
State, UNC-Greensboro, SUNY-Buffalo, 

Michigan State, Notre Dame, 
Indiana and Pittsburgh. Their 
fields have ranged from En 
glish through sociology to re 
ligion and science. But while 
they have added much that 
was new and diverse, they 
have shared in Wake Forest's 
common commitment to 
teaching and scholarship. 
All of the African Ameri 

can faculty who have come to 
Wake Forest have not stayed. 
Some left for better positions; 
others, for larger cities and 
more diverse cultural experi 
ences; still others, to complete 
degrees. Butwhatevertherea 
sons for their departure, their 
contribution to Wake Forest's 
becoming a more open and 
tolerant community is grate 
fully acknowledged. And 
those who have stayed are 
valued for their contributions 
to the University's growth to 
ward horizons far beyond the 
classroom, the research lab 
and the library stacks. 

Herman Eure is a professor of 
biology and f. Howell Smith is 
chairman and professor of his 
ton; at Wake Forest. 

June 1992 WAKE FOREST UNIVERSITY MAGAZINE 



HERMAN EURE J. HowEu. SMITH 

During the late 1970s, Wake Forest under 
stood the value of having faculty from di 
verse backgrounds, but with a few notable 
exceptions, it did not compete well for ex 
ceptional African American scholars. In the 
spring of 1975, Laura Rouzan came from the 
University of Georgia to teach in the speech 
department, and later that year, the Ro 
mance Languages department hired Sandra 
Daniel, a Ph.D. from the University of Mary 
land, to teach French. Both would later leave 
Wake Forest. 
The Office of Minority Affairs was estab 

lished in 1978 to support the still small but 
growing number of black students at Wake 
Forest. Larry Palmer, who had earned an 
Ed.D. from Indiana University, was hired as 
its first director. He also taught African his 
tory in the Department of History. After 
Palmer left to join the U.S. Diplomatic Corps 
in 1981, Herman Eure assumed the director 
ship, serving in a dual faculty-administra 
tive capacity until 1984, when he returned to 
full-time teaching. Suzette Leftwich served 
as acting director until 1986, when Ernest M. 
Wade was appointed director. 
In 1980,PresidentJames R. Scales directed 

an advisory committee to the Office of Equal 
Opportunity to "makeeveryefforttohaveat 
least one black candidate interviewed on 
campus" foreachfacultyopening. That year, 
Willie Pearson Jr., a Southern Illinois Uni 
versity Ph.D. whose books on career pat 
terns and minorities in science were nation 
ally recognized, joined the sociology faculty. 
Also in 1980, Maxine Clark, a Cincinnati 
native who had earned a Ph.D. at the Uni 
versity of Illinois, came to Wake Forest to 
teach psychology. Her research interests, 

Black faculty were a long time coming 
pleting his Ph.D. at the London School of 
Oriental and African Studies, accepted an 
offer from the Department of History to 
teach two courses in summer school. There 
was hope he would accept an offer to be 
come the first full-time black faculty mem 
ber, but the University was slow to tender a 
bona fide offer. By the time one was ex 
tended , Reynolds had already accepted a 
position at San Diego State. 
Dolly McPherson first visited the Univer- 

sity when she accompanied 
writerMayaAngelouona visit 
to campus in 1970. Both 
women found the campus and 
community appealing and 
made friends with adminis 
trators, students and faculty. 
At the time, the University was 
responding to students' de 
mands for courses in Black 
Studies, and when a position 
came open on the English fac 

ulty, she accepted. 
McPherson and Eure had to dispel the 

notion among students and faculty that Af 
rican American scholars were somehow less 
qualified than their white counterparts. It 
was a learning experience for everyone. Stu 
dents who had never been asked to defer to 
a black found that they could learn from 
black authority figures. They learned that 
the responses of African American faculty 
members did not conform to stereotypes. 
And African American students learned that 
black faculty, who might otherwise be their 
advocates in a community adjusting to inte 
gration,didnotcompromise the University's 
academic standards for their sake. 

by Herman Eure and J. Howell Smith 

I 
twas 10 years after Wake 
Forest had awarded its 
first baccalaureate degree 
to a black student that it 
appointed its first full-time 
African American faculty 

members. Edward Reynolds, a Ghanaian, 
graduated in 1964 with a B.A. in history. In 
1974, professors Dolly A. McPherson of En 
glish and Herman Eure of biology began 
their appointments at Wake 
Forest. 
Why, at a school whose BLACKS 

motto suggests that it exists 
for the benefit of humankind, _A._ 
did it take so long for the fac- 
ulty to be integrated? 
Sure! y, the same factors that 

had slowed the desegregation 
of the student body a decade 
earlier were still present. Tra 
ditions that had dictated that 

HITES 

the first full-time black student would be an 
African rather than an African American 
also dictated a reluctance to desegregate the 
faculty. The commitment to the value of a 
racially diverse faculty was inadequate. 
The first African American to teach full-time 
at Wake Forest was Joe Norman, a Winston 
Salem CPA who taught accounting in the 
School ofBusiness and Accountancy during 
the spring semester of 1969. No other blacks 
had been employed as faculty members at 
Wake Forest prior to then. 
During the summer of 1970, Edward 

Reynolds, who since his graduation from 
Wake Forest had received an M.A. at Ohio 
University and a B.D. at Yale and was com- 
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and Calvin W. Sharpe (J.D., Northwestern) 
to its faculty in 1981 and 1982, respectively, 
but it would not be until 1989, with the 
hiring of Luellen Curry (J.D., Northwestern) 
that the school would have a sustained Afri 
can American faculty presence. Since 1986, 
Sterling Spainhour and Hazel Mack have 
taught occasionally as adjunct law faculty 
members. 
The appointment of a series of race rela 

tions commissions in the 1980s reflected the 
tenacity of the issue. A 1987StudentGovern 
ment President's Select Commission on Race 
Relations report declared: "The low per 
centage of African American faculty is not 
only a misrepresentation of our commit 
ment to an integrated education, it is also 
repugnant to the very ideal of liberal arts 
... The courting and hiring of minority fac 
ulty members is essential." The fall 1987 
report of a faculty Ad Hoc Committee on 
Social and Academic Responsibility pointed 
out that minority faculty members were 
asked to serve as role models for black stu 
dents, to agree to serve on any committees 
that dealt with minority affairs and to be 
"high profile players in the [Winston-Sa 
lem] black community" on behalf of the 
University-all the while shouldering the 
teaching, research and publication respon 
sibilities that undergird an academic career. 
In 1988 President Hearn appointed a Com- 

which focused on self-esteem in African 
American children, added much to campus 
understanding of minority scholastic issues. 

The early black faculty members were 
welcomed by most in the Wake Forest 
community, but they also faced prejudice. 
Some of their colleagues assumed that Afri 
can American students were not as good; 
that they were "lazy." Black faculty found 
some students restless and, as one put it, 
"peeking through their fingers when there 
was a black person in the class and there was 
a race issue on the agenda." Racial graffiti 
and "student minstrel shows" defiled their 
existence with painful evidence that much 
still needed to be done. But while change 
came as hard to WakeForestasitdid to other 
Southern institutions, the African American 
faculty who came to Wake Forest felt as a 
whole that they were wanted and respected. 

In 1981, when it was clear that traditional 
faculty recruitment strategies were not at 
tracting sufficient numbers of black faculty, 
the University created a Dean's Committee 
on Minority Faculty Recruitment. Noting 
that the number of black faculty had re 
mained at four since 1976, it encouraged 
departments to invest extraordinary effort 
in identifying and recruiting African Ameri 
can faculty. A milestone was achieved in 
1982 when Maya Angelou joined the Uni 
versity as interdisciplinary Reynolds Pro 
fessor of American Studies. 
Her impressive reputation as 
a performer, writer and lec 
turer enhanced the Univer 
sity's national image and the 
campus community. 

By 1984 the University had 
brought a total of 18 African 
American faculty candidates 
to campus for interviews and 
had hired seven. The total 
number of black faculty had 
never exceeded six out of a 
faculty that then numbered 
about 250. Provost Edwin G. 
Wilson wrote to departments 
in February of that year that 
the University "recognizes a 
moral obligation and educa 
tional need to increase the 
number of black faculty 
members." The university 
was ready to invest time, ef 
fort and resources to create a 
stronger black presence on 
campus. 

Eddie Easley joined the 
School of Business and Ac 
countancy faculty in 1984and 
Wade joined the administra 
tive staff as minority affairs 
director in 1986. The School 
of Law had added William 
H. Dowdy (J.D., Stanford) 

I 
I 
I 
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mittee on Race Relations chaired by Provost 
Wilson. Its report said the University "should 
seek to increase the number of a wide variety 
of minorities on its campus, including His 
panics,AsianAmericans,Native Americans 
and others." But of primary importance, the 
report noted, was "the critical need to in 
crease the number of black students and 
faculty in the Wake Forest community." It 
pointed out that in 1987-88, African Ameri 
cans constituted only 2.3 percent of the full 
time faculty on the Reynalda Campus-six 
out of 263-and called for a conscious, com 
mitted effort to raise the number of black 
faculty to 12 by fall 1990 and 18 by fall 1992. 
Acknowledging that black faculty recruit 
ment was highly competitive nationally, it 
called for allocation of funds to support the 
effort. As a result of this impetus, African 
American faculty were added to the depart 
ments of Religion, History, Romance Lan 
guages, Politics, Sociology, Health and Sport 
Science and Education and to the School of 
Law. 
The 24 African American faculty mem 

bers hired from 1974to1991 have enriched 
the Wake Forest mosaic. They have come 
from states across the country and from 
institutions as varied as Duke, Illinois, Roch 
ester, Iowa, UCLA,Stanford,Northwestern, 
Southern Illinois.Tennessee, Ohio, Iowa 
State, UNC-Greensboro, SUNY-Buffalo, 

Michigan State, Notre Dame, 
Indiana and Pittsburgh. Their 
fields have ranged from En 
glish through sociology to re 
ligion and science. But while 
they have added much that 
was new and diverse, they 
have shared in Wake Forest's 
common commitment to 
teaching and scholarship. 
All of the African Ameri 

can faculty who have come to 
Wake Forest have not stayed. 
Some left for better positions; 
others, for larger cities and 
more diverse cultural experi 
ences; still others, to complete 
degrees. But whatever the rea 
sons for their departure, their 
contribution to Wake Forest's 
becoming a more open and 
tolerant community is grate 
fully acknowledged. And 
those who have stayed are 
valued for their contributions 
to the University's growth to 
ward horizons far beyond the 
classroom, the research lab 
and the library stacks. 

June 1992 WAKE FOREST UNIVERSITY MAGAZINE 21 

Herman Eure is a professor of 
biology and ]. Howell Smith is 
chairman and professor of his 
ton; at Wake Forest. 



Gloria Cooper 
Reid Morgan 
Toby Hale 

Jane Balbach 
Marc Dalton 
Harold Holmes (Ex Officio) 

REPORT 
of the 

PRESIDENT'S RACE RELATIONS COMMISSION 

OVERSIGHT COMMITTEE 

Rhoda Channing - Co-Chair 
Ernest Wade, Co-Chair 

ADMINISTRATIVE SUBCOMMITTEE 

STUDENT SUBCOMMITTEE 

Connie Carson 
Charlie Davis 
Martha Allman 
Judy Shannon 

Betsy Taylor 
David Upchurch 
Melissa Harris 
Kelly Salsbury 

FACULTY SUBCOMMITTEE 

Debbie Best 
Mary Deshazer 
Peter Weigl 
Tony Parent 

Sam Funk 
Jonathan Lehman 
Sam Gladding (Ex Officio) 



Executive Summary 

Report of the Oversight Committee 

Racial harmony is a moving objective requiring ongoing attention and 
sensitivity, as the recent events in Los Angeles have reminded us. 
At Wake Forest, the implementation of many of the thirty nine recommendations 
of the President's Commission on Race Relations continues and evolves. 

The establishment of the Oversight Committee and the development of a 
"Statement of Principle" are two examples of implementation of the 
Commissions's Report which demonstrate the Wake Forest commitment to a 
climate fostering knowledge, understanding and opportunity for students, faculty 
and staff. 

Progress can also be seen in the recognition of distinguished minority faculty at 
Convocation, the voluntary revision of course content to include more writers of 
color, and the increase in important roles as leaders in student government and 
student publications held by African-American students. 

Well conceived and well attended programs involving students and faculty 
highlighted Kwanza, South Africa's apartheid, black awareness, Martin Luther 
King's birthday, and global issues in the middle east, and Latin America. 

A survey of classes offered revealed a breadth and richness of courses across 
several departments. The hiring of a consultant to advise on a proposed 
American Ethnic Studies program has been approved, and the program 
committee is currently selecting the individual to make the report. 

Several university publications have given prominence and attention to issues 
of race, and have allowed different voices to be heard and faces to be seen. 

Put into perspective, we have as a university made our greatest strides in 
isolated programs without ongoing investment and in areas involving students 
and the individual initiatives of faculty and others; progress in areas requiring 
faculty agreement, new funding or systemic change has been slower, partly due 
to the difficulties in attracting and retaining minority faculty, and minority 
administrators in key positions when we are holding to a tight budget line. 

This Committee has learned how many and how elusive are the measures of 
the racial climate on this campus, and is ready to suggest areas of emphasis for 
next year, including the development of more ongoing awareness training for 
faculty. 

June 1992 

1 



Here follows a summary of activities related to the thirty-nine 
recommendations of the President's Commission on Race Relations. It will 
serve only as a rough measure of activity on this campus, and is by no means 
exhaustive. 

Institutional Statements 

1. Emphasize the institutional mission statement more and develop a new Wake 
Forest Creed that is affinnative in regard to the university's position on the issue 
of race relations and cultural diversity. The creed should encourage the 
common experience of being a Wake Forester while at the same time 
articulating the university mission statement position that as an institution Wake 
Forest University will not tolerate racist, sexist, or discriminatory acts of any kind 
from students, faculty, or administrators. The mission statement and creed 
should be published widely and frequently articulated. 

Last year a Wake Forest University Statement of Principle was drafted , 
circulated, and approved by the Senate. This statement affirms the value of 
differences and emphasizes good will, respect and equality, while rejecting 
hatred and bigotry. As a statement, it stresses the positive and avoids specific 
proscriptions. We have not seen how frequently and in what manner this 
statement will be shared with the university community. We would encourage 
President Hearn to refer to these principles often. 

2. The link between alcohol consumption and irresponsible behavior such as 
racial or sexual acts needs to be more clearly articulated in university forums 
and publications, i.e., alcohol abuse and actions that accompany such abuse 
will not be seen as an excuse for inappropriate and hannful behavior such as 
racial slurs. 

New, tighter, alcohol policies designed to curb abuses and consumption 
at athletic events and elsewhere will soon take effect. These will stress 
responsibility and will reinforce the themes in the recommendation. A recent 
case of assault off campus points to the importance of continuing the battle 
against alcohol abuse by students. 

3. University publications and university leaders need to stress themes of 
hannony on a continuous basis among all individuals within the Wake Forest 
University community. This idea should be addressed in a proactive manner 
and should be reinforced by official university literature containing statements 
on the value and importance of learning within a culturally diversified 
atmosphere. 
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Our university publications have undergone substantial change with the 
hiring of a new University Editor. The treatment of racial issues has been 
extensive, serious and thoughtful, but no attempt has been made to distort the 
reality to stress themes of harmony. The reality is more complex than that. The 
writers on campus publications have a responsibility to present the positive 
events, and write the several success stories of individual accomplishments but 
they also have to talk about the incidents and the frustrations that exist on a real 
campus with the same tensions as campuses across the nation. 

Official university literature and videotapes are showing, rather than 
telling, that this is a campus with quality faculty, students, programs and 
facilities, and that a variety of races and ethnic backgrounds are found here. 
We should encourage those responsible to continue their efforts. 

The demise of the Iron Curtain and the opening of eastern Europe has 
further accelerated the development of a global outlook. Although we have not 
heard the President, Provost or Deans speak often about issues of racial 
harmony, we have heard of the Provosts's Worldview initiatives and the stress 
they put on foreign study, understanding of other cultures and cultivation of a 
global outlook. More direct attention, perhaps at a convocation, could be given 
to racial harmony at Wake Forest and elsewhere. 

4. Academic and administrative departments should be encouraged to state in 
their annual reports what efforts they are making to promote cultural diversity. 

The Committee will send a memo asking that academic and 
administrative department heads consider adding information on cultural 
diversity to their Annual Reports. 

Student, Faculty and Administrative Initiatives 

1. The President and other leaders in the administration, faculty, and student 
organizations must take a firm and public stance that racial slurs, and racist 
attitudes will not be tolerated on campus. 

This recommendation, however well intentioned, is fraught with legal 
difficulties. As an academic institution we are not well positioned to deny the 
exercise of free speech. Regulating attitudes is probably both impossible and 
undesirable: Changing them by affirmative stance, by encouraging the 
administration, faculty and student leaders to public and private demonstrations 
of their commitment to tolerance and to diversity is a more positive approach. 
We would also expect swift and public condemnations of racist behavior and 
speech from the administration whenever such occasions arise. 

2. Interactions among students on all levels should be encouraged. An 
emphasis of this interaction should be on shared common, positive goals such 
as those found through Habitat for Humanity or other cooperative endeavors 
where open communication is fostered and diversity of background is 
minimized. 



There are several programs in place which encourage cooperative 
endeavors to foster open communication and minimize diversity of background. 
Although the Habitat for Humanity project has not been as successful in 
bringing together diverse groups as had been hoped, the problems have been 
identified, so that future ventures should be better planned, involving a larger 
number of groups in the planning process. 

The WFU Athletes Care program, a community outreach project, utilizes 
student-athletes volunteering as classroom assistants, mentors, tutors, 
supporters and friends to elementary and middle schools in Forsyth County. In 
this effort, the program has been effective in bringing together young men and 
women of different social and ethnic backgrounds as well as strengthening the 
bonds between Wake Forest University and the Community. The improvement 
of race relations has been an unexpected but welcome dividend of the program. 

A similar program, Partners in Education, has provided a partnership with 
Cook Middle School through which a tutoring program has been established. 
Wake Forest students visit the Cook campus to work individually with middle 
school students, and lectures are provided by Wake Forest staff to supplement 
classroom teaching. Cultural sharing occurs in the program among students of 
different ages, different races and different cultures. 

3. Residence house council programming should continue to be used to 
address the subject of racism on campus and promote student initiated 
responses on how to break down barriers between groups. Make attendance at 
such programming mandatory following the pattern of the AIDS seminars. 
Involve faculty and administrators in these programs. 

House Council Organizations and the Resident Student Association 
(their governing board) are student elected boards which typically plan social 
and educational activities. Unlike the Student Union, they cannot mandate 
student participation. The Office of Residence Life and Housing has developed 
a set of opportunities for meeting this recommendation. It is our understanding 
that the May, 1992 retreat of the Division of Residence life and Housing worked 
on planning for programming to improve race relations. Residence Advisors 
are trained in racial sensitivity and awareness of diversity. 

4. F acuity and administrators need to be active in serving as role models for 
students in promoting diversity in a harmonious fashion inside and outside the 
classroom environment. This type of behavior must be continuously 
encouraged. 

Many faculty and staff members, African-American, Asian, Caucasian, 
are actively engaged in activities which pattern racial and ethnic harmony. 
Even more shine as examples to young people by their work, their dedication, 
community involvement and their lives. The influence of faculty and staff on 
student life is a benefit of the small size of Wake Forest University which makes 
personal interaction easier. Because there are so many ways in which one may 
be a role model, it is difficult to identify one means to encourage this activity. It 
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may be best to remind faculty and staff that students may look to them to absorb 
normative behavioral standards, and that like it or not, they do set an example. 

5. Highlight through student, faculty, and administrative efforts holiday 
celebrations important to students, faculty, and staff on campus outside of the 
Christian tradition, e.g., Passover. 

In 1991 and 1992 several holiday celebrations or commemorations took 
place on campus including two Holocaust memorial observances. Two campus 
groups and the Winston-Salem Jewish Community Council co-sponsored the 
visit of a Jewish feminist writer and activist, herself a Holocaust survivor. 
Although many students, Christian and Jewish, participate in Passover at 
community gatherings or f acuity homes, there are no seders on campus. Small 
numbers of students learn about the Jewish holidays in elective courses like 
Contemporary Judaism, Hebrew Literature and Language, and Jewish 
American Literature. Professor Andrew Ettin is attempting to organize Jewish 
faculty and staff to invite Jewish students for an occasional Sabbath or holiday 
meal, and perhaps use the existing Thursday worship period for reading of the 
Torah. 

By 2000, 25% of the world's population will be Muslim! There is no 
formal observance of Muslim holidays on campus, and only an informal 
organization of Muslim students on campus. This is an area in which much 
more must be done to prepare for global demographic changes. 

In December of 1991 Kwanza was celebrated in Reynalda Hall. Over 
100 people participated, and African-American student organizations such as 
the BSA and Nia House, plus the Office of Minority Affairs were instrumental in 
the success of the program, which featured performances, African foods, and a 
lecture by Dr. Alton Pollard 

6. Student-initiated efforts to improve race relations on campus such as those 
initiated by Residence Life, the Student Union, and the Office of Minority Affairs 
should be encouraged. This initiative can help improve race relations, 
especially among those who have been insensitive to the importance of this 
issue because of their limited backgrounds. 

The Student Union is dedicated to social, cultural, and educational 
programming for the entire Wake Forest Community. Possessing goals aimed 
at promoting cultural diversity, Student Union schedules a set number of 
multicultural performers each year. In addition Student Union sponsors social 
hours, art exhibits, and movies which address or include diverse cultures. Next 
fall the Student Union plans to present a Cultural Fair. 

The Student Government represents the needs, concerns, and opinions 
of the undergraduate student body. There is a Student Government Race 
Relations Committee charged with addressing relevant issues. The committee 
is examining the feasibility and benefits of reconvening the groups that met at 
freshman orientation to discuss race relations to continue discussion . This 
effort would give freshmen the chance to express their perceptions and 
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reactions to race relations on campus. In addition the committee would like to 
sponsor a race relations conference to invite students at similar schools to 
discuss ways to address the issues. The Office of Minority Affairs will sponsor 
black student leaders to attend a race relations conference for predominantly 
white schools at UNG-Wilmington in February of 1993. 

-jQ 

7.High profile and influential groups such as_ fraternities and s_ocieties neediJ)be 
encouraged to set examples for excellence in matters of multicultural diversity. 
A Greek guideline promoting multicultural efforts must be established by the 
lnterfraternity and lntersociety Councils and become an effective means for 
combating racism and intolerance in the campus community. 

Presidents of the lnterfraternity Council and the Inter-Society Sorority 
Council have initiated discussions regarding efforts to promote better 
multicultural awareness. The lnterfraternity Council, it is reported, is "currently 
examining its approach to effective promotion of multicultural efforts" and is 
considering the possibility of adding a ninth category to its Greek Guidelines, 
drafted to address multicultural efforts. The ISC plans to investigate and 
integrate a similar category into their guidelines. They envision additional 
parties, service projects and gatherings of organizations of different cultural 
backgrounds. The ISC plans to hold informal meetings of all societies and 
sororities to discuss similarities, differences, and goals in a relaxed setting with 
the ultimate goal of establishing a multicultural awareness committee. 

8._ Campus security personnel need to be continuously supported in their efforts 
C to1 be sensitive to promoting positive human relationships in the Wake Forest 

community. Such an effort should continue to be aimed at eliminating overt or 
covert acts of racism by security personnel. 

For the past three years Campus Police have had a week of summer in 
service training, and Dr. Wade has done a presentation on racial sensitivity. In 
addition, this year, there was a week of training focused on customer 
satisfaction, rapport building and related issues in which our campus security 
force joined with those at Winston-Salem State University and North Carolina A 
& T, both traditionally black schools. Regina Lawson, newly appointed as Chief 
of Campus Security, is considering using the resources of the Winston-Salem 
Police Department to share training at a future date. 

9. As an institution of higher education, Wake Forest needs to examine its 
Southern heritage and conservative nature in the context of racism. The W.J. 
Cash Symposium this year was an excellent beginning to what should continue 
to be a process of examination and evaluation. 

The June 1992 issue of Wake Forest Magazine focused on thirty years of 
changing patterns of race relations at Wake Forest in a thoughtful way. It was a 
step in putting today's campus into the perspective of changing attitudes in 
society over three decades. 
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10. Resources on the Wake Forest campus, especially faculty and staff who are 
experts in human relations, should be utilized whenever possible to break down 
racial barriers. 

Although it is difficult to know what qualifies one as an expert in human 
relations, we can point to faculty and staff who are warm, caring and effective at 
dealing with problems. They are already heavily engaged in formal and 
informal interactions with students and groups. The staff of a variety of 
administrative departments, and the staff in the Student Life division have either 
had or will have sensitivity training which will be used daily. The effectiveness 
of present staff in breaking down racial barriers is difficult to measure, but the 
commitment of the Administration, especially in Student Life is clear in the 
emphasis given to racial issues. 

11. Attention should be given to the relationship issues between students and 
ARA and Servicemaster staffs. The university's employees at all levels serve as 
role models to students and represent the institution. A balanced group of 
employees, at the lowest levels of employment, which is not dominated by one 
racial group would be a positive step for Wake Forest to take in promoting 
equality and providing positive role models for all members of the university 
community. Likewise, ARA should be encouraged to include African-Americans 
in Management. 

The Director of Affirmative Action has scheduled a meeting with 
managers from ARA and Servicemaster. The Oversight Committee will ask to 
be notified of the results of the meeting, and will request information about the 
percentage of minorities at the various levels of employment . 

12. Programs in multicultural awareness should be offered annually for all 
members of the Wake Forest Community, e.g., faculty/staff development days, 
courses for students on multicultural issues. 

A number of efforts have been undertaken to promote multicultural 
awareness among students. Under the stimulus of the World View Spires of 
Excellence we describe a proposed "global issues" course elsewhere in this 
report. The introductory course in Health and Sports Science is being revised 
to include a module on diversity beginning in Fall of 1993. The Office of 
Minority Affairs sponsors a number of race relations seminars throughout the 
year, including the celebration of Martin Luther King's birthday. 

The Provost has shared with the Department Chairs his desire to have a 
seminar on racial issues for the chairpersons and he will be developing this 
proposal for the Fall of 1992. As yet there is no plan to include all faculty or to 
include administrators and other staff. Many of the higher level administrators in 
the university have participated in the Charles King seminars during the past 
several years. 

Several student organizations regularly sponsored programs in 
multicultural and/or crosscultural awareness during 1991 and 1992. Students 
Against Apartheid offered such events as South Africa Week, featuring Randall 
Robinson from TransAfrica; a teach-in on divestment and sanctions; and spring 
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anti-apartheid rally featuring Dr. Alton Pollard, Religion Department, and Dr. 
Debra Boyd-Buggs, Department of Romance Languages. The Black Students 
Association co-sponsored a race relations seminar with Sigma Chi, attended 
by 300; celebrated Black Awareness Week September 30-0ctober I, 1991, 
culminating in a poetry reading by Maya Angelou. The Women's Issues 
Network sponsored a series of discussions between African-American and 
Caucasian women entitled "Sister/Sister?" and held a forum on "Women and 
AIDS: A Crosscultural Perspective." The Asian Student Alliance , created in 
spring 1991 with a major goal of recruiting more Asian students to campus, co 
hosted the International Club Dinner in November, co-sponsored (with ISC, IFC, 
and Minority Affairs), a forum on race relations attended by 50, and co 
sponsored a lecture on Chinese literature by Dr. Leo Lee in January, 1992. 
Another new organization, the Global Awareness Group, has sponsored films 
and lectures on Latin America in Transition, Women in El Salvador, Changes in 
South Africa, and Israeli-Palestinian Peace Dialogues. One of the heartening 
developments at Wake Forest was seen, on television, in the aftermath of the 
Rodney King verdict in Los Angeles. Students, black and white, held a peaceful 
prayer vigil at Wait Chapel. Surely, with reports of riots on other college 
campuses, this response speaks to the possibilities of fellowship on this one. 

Courses for students emphasizing multicultural and/or crosscultural 
issues and awareness are taught in the departments of Anthropology (e.g., 
People and Cultures of Africa, The American Indian), English (e.g., Black 
American Literature, Women Writers and Society), History (e.g., Global 
Economic History, Origins of the Americas, African Slavery and Slave Trade), 
Politics (e.g., International Politics, Government and Politics of South Asia), 
Psychology (Crosscultural Psychology), Religion (e.g., African American 
Religious Experience, The Emerging Church in the Two-Thirds World), 
Sociology (e.g., Race and Ethnic Relations, Sociology of Family), and Speech 
Communications (Rhetoric of Race Relations) as well as in the International 
Studies (e.g., Japan Since World War II), Asian Studies, (e.g., Chinese 
Revolutionary Literature), and Women's Studies Programs (e.g., Women, War, 
and Peace), in many foreign language courses, and in interdisciplinary 
humanities (e.g., Philosophy of Liberation in Literature, African Culture and Its 
Impact on the U.S.). One possible goal that could be facilitated by the 
administration would be to encourage each department to develop at least one 
course for its majors that emphasizes multicultural and/or crosscultural 
awareness. 

Curriculum Development 

1.Establishment of an American Studies major should be carefully examined by 
the faculty in that it would help promote cultural diversity across the university 
campus. Should the faculty approve such a major, resources should be made 
available to make this possibility a reality. 

A subcommittee of the Academic Planning Committee has been working 
on a proposal for an American Ethnic Studies Program for several years. This 
year they were given approval to hire a consultant to look at existing faculty and 
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courses and make recommendations as to the viability of such a program here . 
After the consultant is selected and makes a report, the subcommittee will 
present their plan to the Committee on Academic Planning, which will in turn 
accept or reject it. If accepted it will go to the faculty for approval. The Provost 
and Dean of the College will need to address any issues of additional 
resources. 

2. The possibility of establishing an Africana Studies Program (studying people 
of African descent) should be considered. The establishment of such a program 
by the faculty would create more courses at the university but would also cause 
the entire university to further examine its attitudes collectively and individually 
about race .. 

Little activity has been reported on any movement to have a specific 
Africana Studies Program, although the American Ethnic Studies Proposal 
would certainly deal with Americans of African descent. 

3. The establishment of foreign study programs in nonwestern European areas, 
such as Africa and Central and South America, should be carefully considered. 
Programs of this nature would expose students to new ideas and experiences 
concerning diversity and could have a subtle but significant effect throughout 
the campus community. 

Although Asia is not specifically mentioned in the recommendation, it is 
relevant to state that there is significant growth in the numbers of Wake Forest 
students going to China and Japan to study. Last fall we sent 9 students to 
Tokai, this fall it will be 14. About 20 students go to China each year. 

Foreign study in Central and South America has not been a popular 
choice, but it is expected to increase as it will be a priority for the International 
Studies Office, and was identified as the second priority in the Pew Grant 
process. 

Very few students have gone to study in Africa. Other schools have 
foreign study programs which include African sites, and our students often 
attend the overseas programs of other schools, so that the lack of a Wake Forest 
program in Africa is not the major deterrent. There have been few requests for 
foreign study in Africa, but as yet there has been little promotion of the concept. 
Without a program of African Studies our students may not see an academic 
advantage to study in Africa. 

It is not necessary to establish our own programs; our students could be 
encouraged to consider foreign study through existing programs elsewhere if 
course quality is acceptable. Foreign study in areas in which we do not have 
programs could be facilitated for students if they could take their scholarships 
with them. 
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4. The possibility of including the contributions of minority writers and 
researchers by faculty into already existing course offerings should be 



encouraged. This type of activity could help breakdown stereotypes and 
promote positive interactions among members of different races on the Wake 
Forest University campus. 

This year several new courses and course changes added new writers to 
the selection offered. English 375, American Drama, covers Hansberry and 
Wilson; English 379, Literary Forms of the American Personal Narrative, has 
students read several Asian and African-American writers and English 394, 
Contemporary Drama adds to the mix. Humanities 380, Humanities, Film and 
Society, includes Alice Walker and Richard Wright. 

These new courses will be part of a much larger number that includes 
many others in English, History, Politics, Religion and Women's Studies. A new 
offering in Psychology is titled "Prejudice, Discrimination and Racism," and 
looks at cross-cultural similarities and differences. 

5. In keeping with the spirit of Wake Forest's commitment to diversity, the 
college faculty is urged to explore the possibility of offering a divisionally 
required multicultural course. 

The World View Spire of Excellence Program has a committee co 
chaired by Don Schoonmaker and Sarah Watts which has been working on a 
multicultural course and investigating grant possibilities to support faculty 
wishing to spend a summer developing such a course. Perry Patterson has 
agreed to teach a pilot for the course in Spring of 1993. William McNeil! of the 
University of Chicago, considered the "father" of the world history movement, 
has agreed to do a workshop for faculty interested in the concept of world 
history. 

Dick Sears and Provost Brown have had discussions about the 
possibility of a multicultural module for all freshmen, beginning at orientation 
and extending into the semester. The additional insights and new perspectives 
received would then be with the students for the whole four years of their 
undergraduate life at Wake Forest. 

The number of talented and committed faculty from a spectrum of 
departments working on the challenge of broadening students' understanding 
of the rest of the world is a very positive beginning. Change in curriculum and 
in academic requirements requires a certain amount of consensus, and must 
therefore be implemented with respect for academic values and sensitivity to 
issues of academic freedom and workload. 

Orientation 

1. Support should be given to the implementation of a program that has already 
been formulated by the Orientation Committee in which a mutual respect for 
cultural and differences in background will be emphasized. 
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An orientation and sensitivity session for freshmen was delivered 
last summer (August of 1991). With the efforts of Dr. Wade, Dr. Harris and Rev. 
Christman, the program has been revised and repositioned for the August 1992 
orientation to better facilitate interaction between the races. With orientation 
limited in time and so many issues to cover, this type of approach clearly cannot 
stand alone, but must be reinforced at other points in the student experience. 
This reinforcement could be provided by the proposal of Student Government 
that the groups be reconvened to resume discussion later in the year. 

Recruitment and Employment 

J. African-American administrators and faculty should be used in the 
/recruitment of potential new colleagues and students to the greatest extent 
possible. 

Good use is already being made of African-Americans in the recruitment 
of new faculty and students. They have been effective in the identification and 
follow through phases of recruitment and serve as resources in many ways. 

v 2. The ongoing efforts of campus ministries to employ a campus minister of 
color, preferably an African-American, must be encouraged and supported. 

There is still no campus minister of color. One suggestion which offers 
promise is to enlist the aid of our minority students to identity a suitable local 
minister of color who might wish to affiliate with our campus ministry. This might 
allow us to have the services of a minister for pastoral counseling of our 
students before a full time minister could be added. 

u 3. Support the efforts of the University Counseling Center to employ an African 
American so that minority students experiencing psychological difficulties will 
have someone with whom they can readily identify and work with in resolving 
situational or developmental difficulties. 

Some further refinement of this recommendation has focused on the 
need for an African-American male, because of the special problems of this 
group, including their low enrollment. It was also suggested that all counseling 
staff attend sessions which concentrate on the special problems of minorities. 

The University Counseling Center has facilitated a minority Women's 
Support Group which has met weekly for two years, using minority graduate 
student interns. This type of peer support arrangement can be very beneficial to 
participants. 

Although the Counseling Center has had minority interns, it has no 
minority counselors and no vacancies. As vacancies arise or new positions are 
created, Counseling should look for an African-American psychologist. 

4. Wake Forest University should continue to recruit minority students who 
bring broad-based experiences, diversity, and energy to the campus and, in the 
process, promote awareness of diversity issues by those in the majority. 
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Dr. Wade and others continue to market Wake Forest University 
aggressively to academically gifted minority students. Several suggestions to 
use current African-American students to encourage prospective students to 
choose Wake Forest with personal telephone calls and to identify potential 
students from their old high schools have promise to increase the applicant pool 
and the yield. 

The recent increase in financial aid for minority students is an enormous 
benefit to us in recruiting. 

5. There is a need for more African-American administrators and faculty on J campus. Students especially need African-American faculty and administrators 
as positive role models. 

Personnel will be scheduling, according to Gloria Cooper, a meeting to 
involve African-American faculty further in the recruitment of potential new 
colleagues. Other suggestions include having minority representation on the 
search committee, continuing advertisement in the Chronicle of Higher 
Education, Black Issues in Higher Education and other relevant minority 
publications; active searches through the Directory of Minority Ph. D. and MFA 
Candidates and Recipients, and minority vitae banks might increase the 
numbers considering Wake Forest a good place to work. 

Unfortunately, especially in the faculty area, the caliber of minority 
candidate we look for has many opportunities for greater tangible rewards and 
less of a teaching load. The competition for the best faculty is as intense as it is 
for the best students. For research oriented faculty, of any race, the lack of 
graduate programs and students, and research resources can make Wake 
Forest less attractive than other universities. The social climate for minority 
faculty must also be seen by potential candidates as receptive and desirable. 
We have to consider ways to deal with these issues. 

Attracting and hiring minority faculty will not add to the atmosphere of 
race relations unless we can also retain these individuals. Of the 28 African 
Americans hired into faculty positions since 1969 fewer than half are still 
teaching here, and several others are untenured. The problems of retaining 
talented faculty are not limited by race, but the likelihood of finding minority 
replacements is slimmer, making the situation of turnover more critical. Added 
to the small number of African-American faculty on the staff is the reality that not 
all minority faculty want to take on the extra, and oftimes heavy burdens of being 
role models, mentors, counselors. Like other faculty, they have families, class 
preparations, and research responsibilities. They must qualify for tenure and 
cannot afford to devote all their energies to service. 

6. The Harbinger Corps of the Admissions Department needs to present the . 
university as a place where people of all races are openly welcomed. There is 

13 



a need to pursue diversity in recruitment policies, such as having a 
representative group of minority students in the Corps. 

Last year the tour leaders of the Harbinger Corps included one African 
American student. Next year there will be five African-American students giving 
tours. The implementation of the recommendation to include students of color 
met with opposition from the existing members who felt that the tour guides 
should be chosen on merit alone, although all those choosing were white. It 
was the Admissions Officer with the help of Dr. Wade, who identified good 
minority candidates and reopened the process. Once included, the minority 
members will certainly recruit others in future years, as most of the awareness of 
the Corps comes from word of mouth. Other activities of the Harbinger Corps 
have long been open to anyone who volunteered. 

It has been further suggested that all Harbinger Corps members know 
and describe opportunities for minority students, including fraternities and 
sororities, the Black Student Alliance and the NAACP. 

Athletics 

1. The efforts of the Residence Life and Housing Office in their goal of recruiting 
an African-American for their central office staff should be encouraged and 
supported. 

The Residence Life and Housing Office has had a mandate to consider 
Affirmative Action issues in recruiting central office staff as vacancies occur. 
They have not yet added an African-American for these positions, but are 
continuing their recruitment efforts. 

1. Student athletes, especially African-American athletes, must be supported in 
the achievement of their academic as well as athletic goals. Programs must be 
implemented to make sure that members of this group do not "fall through the 
cracks" in regard to their studies. 

Dr. Wade, Dean Holmes, Charlie Davis, Bill Currin, Doug Bland, Mike 
Ford and Sam Gladding are working on a program developed by Charlie Davis 
and called "Strive for Excellence." The university is currently implementing 
certain recommendations in theBeck Report which also addressed issues of 
academics and athletics. 
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2. The academic counselor for athletics should report and be responsible to the 
Provost. 

This was also a recommendation of the Beck Report. With the change in 
leadership in Athletics, it is possible that other administrative realignments will 
follow. 



International Students 

3. More African-American administrators, coaches, and support staff should be 
employed within the Athletic Department, especially within the revenue sports 
programs, since African-American student-athletes are heavily represented in 
these programs. 

Vacant positions have not been widely posted in the past. Gloria 
Cooper, Director of Affirmative Action, has suggested that Athletics advertise in 
the Chronicle of Higher Education and in Black Issues In Higher Education to 
widen the applicant pool. She also suggested they solicit referrals from within 
the Athletic Department and elsewhere at Wake Forest. 

As positions become vacant, it will be important to remind Athletics to be 
proactive in seeking out qualified minority candidates. 

1. Promote the activities of the International Club to students and stress the 
opportunities through the club to intermingle and learn about other countries 
and their people. 

The International Club endeavors to provide opportunities for students to 
intermingle and learn about other countries and their people. The International 
Club is open for membership to both American and international students, as 
are all activities sponsored by this organization. The International House, part 
of the theme house system, is open to anyone who is interested in a cross 
cultural experience. House residents this year included students from the U.S., 
Spain, Kenya, Hong Kong, Pakistan and India. · 

The Student Ambassador program, an outgrowth of the International 
Club, provides for uppercf ass volunteers to be paired with incoming 
international students as a special friend. The opportunity exists for both the 
Ambassador and his/her international student friend to share culture and 
experiences. 
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2. Provide a lounge on campus for international students to mingle and to hold 
activities. This space could be used for events that promote an awareness of 
diversity and a sensitivity to universal aspects of humankind that everyone 
shares. 

This may have been discussed, but nothing has been decided. 

Long-Range Planning 

1. A comprehensive plan that is systematic and long-range in nature for 
promoting positive race relations on campus must be developed. It should 
stress common values and the heritage that all Wake Foresters share. This type 
of plan could include programs such as the Charles King Seminars or other 
proven workshops that address and constructively deal with racism. 



Now that Charles King has died, we will no longer have the opportunity 
to be jolted into heightened awareness of race issues as he presented them. 
However, the Personnel Department is planning race relations sensitivity 
training for the Fall of 1992, utilizing videos and experts, and intended for an 
audience of Administrators and Supervisors. Details should be available soon. 

In addition, Wake Forest will have the option of continuing its training with 
one of Charles King's disciples. 

2. The Office of Minority Affairs should be renamed the Office of Multicultural 
Student Services. The focus should be on the diversity of cultures represented 
on the Wake Forest campus. 

Conversations on this change have begun with Harold Holmes, Mary 
Beil, and Vice-President Ken Zick. A new location for an expanded Office of 
Multicultural Student Affairs has been tentatively identified. The subject will be 
addressed during the fall 1992 budget process. 

It has been determined that the International Student Advisor will not join 
the Office of Minority Affairs, under whatever name, but will operate separately. 
Discussion about the change of name is continuing. 

3. More focus needs to be given to the achievement of African-American 
students/faculty/staff on campus in areas other than athletics. Stories which 
feature African-American student/faculty/staff achievements should be regularly 
promoted in the Old Gold and Black, Window on Wake Forest and The Wake 
Forest Magazine. 

4. Special efforts should be made to increase the number of African-American 
members on influential boards of the university such as the Board of Visitors, 
the Board of Trustees, and the Alumni Council. 

One of the best implemented of the recommendations of the Race 
Relations Commission has been the increase in coverage of minority faculty, 
staff and students. All three of the publications above have focused on minority 
issues and persons. Official publications as well as the Wake Forest Video 
Yearbook show pictures of minority groups and individuals, so that no one who 
has read these publications could be unaware of the diversity on this campus. 

The staff in the University Editor's Office will continue to make a 
conscious attempt to show the value and importance of learning within a 
culturally diversified environment. 

The means of selection of the Trustees is intrinsically conservative, from 
a Nominating Committee of their members. We suggest that President Hearn 
take on the responsibility of identifying and promoting additional African 
Americans who will be able to contribute to the Boards. Race should not be the 
major factor in filling vacancies, but a more diverse governing body may be 
more concerned about issues affecting the racial climate on campus. 

The Parents' Council routinely looks at race in making appointments to 
assure that all segments of the student population are represented. 
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5. A standing Race Relations Commission, which would be accountable to the 
university and would help to systematically plan culturally diversified activities 
among all segments of the university community, should be established. This 
type of standing commission would symbolically and substantially address any 
questions about whether Wake Forest is committed to promoting racial harmony 
among its students, faculty and administrators. 

An oversight committee has been appointed, but has spent the first year 
of its life in tracking implementation of the 39 recommendations and evaluating 
activities related to improving the racial climate. It has not yet begun to plan any 
activities of its own, and indeed, might be better used coordinating and 
publicizing those of others, as the oversight committee has no budget. Far more 
needs to be done in finding out about events on campus, and in funneling the 
presentation of racial problems and opportunities to administration. The 
Committee will make annual reports to the President to accomplish two 
purposes: first, to keep him abreast of steps taken to improve racial harmony on 
campus, and obstacles to that goal; second, to revise the recommendations as 
the racial climate and multiculturalism evolve at the university. 

Conclusion 

Wake Forest University can take justifiable pride in the initiatives of 
individual faculty, staff and students in making a difference and improving life on 
campus for all members of the community. From increased programming and 
higher visibility of minority students and faculty in publications and in 
leadership roles in student government, to continuous integration of racial 
sensitivity training for key staff, to curriculum changes that address multicultural 
issues and include diverse perspectives, we have clearly made progress in 
implementing and enhancing the recommendations of the President's 
Commission on Race Relations, and set mechanisms in place to continue to 
broaden our world views. 

Where progress is halting, as in adding minority faculty, counselors, 
chaplains, administrators, or in implementing new academic programs, we have 
been able to pinpoint the difficulties, suggest alternative methods of 
accomplishing the aims of specific recommendations. Changing the hearts and 
minds of individual students and faculty may be the goal, but may also be the 
by-product of programs which work, and interactions of students and faculty 
who find they have more to unite them than to divide them. 

In light of the recent events in Los Angeles, we are reminded that there is 
racial tension which lurks below the surface of our lives and can remain out of 
sight until there is a crisis. At Wake Forest we have not waited for a major crisis 
to erupt before continuing and accelerating the evolutionary process of change 
which began over thirty years ago with the admission of the first black student. 
We are moving along the right path, too slowly for some and too fast for others, 
but with the numbers of fellow travellers committed to the journey at this 
university, we will continue to move forward. 
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HERMAN EURE J. HOWELL SMmt 

Black faculty were a long time coming 
by Herman Eure and J. Howell Smith 

I 
twas 10 years after Wake 
Forest had awarded its 
first baccalaureate degree 
to a black student that it 
appointed its first full-time 
African American faculty 

members. Edward Reynolds, a Ghanaian, 
graduated in 1964 with a B.A. in history. In 
1974, professors Dolly A McPherson of En 
glish and Herman Eure of biology began 
their appointments at Wake 
Forest. 
Why, at a school whose BLACKS 

motto suggests that it exists 
for the benefit of humankind, _A._ 
did it take so long for the fac- 
ulty to be integrated? 
Surely, the same factors that 

had slowed the desegregation 
of the student body a decade 
earlier were still present. Tra 
ditions that had dictated that 
the first full-time black student would be an 
African rather than an African American 
also dictated a reluctance to desegregate the 
faculty. The commitment to the value of a 
racially diverse faculty was inadequate. 
The first African American to teach full-time 
at Wake Forest was Joe Norman, a Winston 
Salern CPA who taught accounting in the 
School of Business and Accountancy during 
the spring semester of 1969. No other blacks 
had been employed as faculty members at 
Wake Forest prior to then. 

During the summer of 1970, Edward 
Reynolds, who since his graduation from 
Wake Forest had received an M.A. at Ohio 
University and a B.D. at Yale and was corn- 

pleting his Ph.D. at the London School of 
Oriental and African Studies, accepted an 
offer from the Department of History to 
teach two courses in summer school. There 
was hope he would accept an offer to be 
come the first full-time black faculty mem 
ber, but the University was slow to tender a 
bona fide offer. By the time one was ex 
tended, Reynolds had already accepted a 
position at San Diego State. 
Dolly McPherson first visited the Univer- 

sity when she accompanied 
writer Maya Angelou on a visit 
to campus in 1970. Both 
women found the campus and 
community appealing and 
made friends with adminis 
trators, students and faculty. 
At the time, the University was 
responding to students' de 
mands for courses in Black 
Studies, and when a position 
came open on the English fac 

ulty, she accepted. 
McPherson and Eure had to dispel the 

notion among students and faculty that Af 
rican American scholars were somehow less 
qualified than their white counterparts. It 
was a learning experience for everyone. Stu 
dents who had never been asked to defer to 
a black found that they could learn from 
black authority figures. They learned that 
the responses of African American faculty 
members did not conform to stereotypes. 
And African American students learned that 
black faculty, who might otherwise be their 
advocates in a community adjusting to inte 
gration, did not compromise the University's 
academic standards for their sake. 
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During the late 1970s, Wake Forest under 
stood the value of having faculty from di 
verse backgrounds, but with a few notable 
exceptions, it did not compete well for ex 
ceptional African American scholars. In the 
spring of 1975, Laura Rouzan came from the 
University of Georgia to teach in the speech 
department, and later that year, the Ro 
mance Languages department hired Sandra 
Daniel, a Ph.D. from the University of Mary 
land, to teach French. Both would later leave 
Wake Forest. 
The Office of Minority Affairs was estab 

lished in 1978 to support the still small but 
growing number of black students at Wake 
Forest. Larry Palmer, who had earned an 
Ed.D. from Indiana University, was hired as 
its first director. He also taught African his 
tory in the Department of History. After 
Palmer left to join the U.S. Diplomatic Corps 
in 1981, Herman Eure assumed the director 
ship, serving in a dual faculty-administra 
tive capacity until 1984, when he returned to 
full-time teaching. Suzette Leftwich served 
as acting director until 1986, when Ernest M. 
Wade was appointed director. 

In 1980, President James R. Scales directed 
an advisory committee to the Office of Equal 
Opportunity to "make every effort to have at 
least one black candidate interviewed on 
campus" foreachfacultyopening. That year, 
Willie Pearson Jr., a Southern Illinois Uni 
versity Ph.D. whose books on career pat 
terns and minorities in science were nation 
ally recognized, joined the sociology faculty. 
Also in 1980, Maxine Clark, a Cincinnati 
native who had earned a Ph.D. at the Uni 
versity of Illinois, came to Wake Forest to 
teach psychology. Her research interests, 



and Calvin W. Sharpe (J.D., Northwestern) 
to its faculty in 1981 and 1982, respectively, 
but it would not be until 1989, with the 
hiring of Luellen Curry (J.D.,Northwestern) 
that the school would have a sustained Afri 
can American faculty presence. Since 1986, 
Sterling Spainhour and Hazel Mack have 
taught occasionally as adjunct law faculty 
members. 

The appointment of a series of race rela 
tions commissions in the 1980s reflected the 
tenacity of the issue. A 1987 Student Govern 
ment President's Select Commission on Race 
Relations report declared: "The low per 
centage of African American faculty is not 
only a misrepresentation of our commit 
ment to an integrated education, it is also 
repugnant to the very ideal of liberal arts 
... The courting and hiring of minority fac 
ulty members is essential." The fall 1987 
report of a faculty Ad Hoc Committee on 
Social and Academic Responsibility pointed 
out that minority faculty members were 
asked to serve as role models for black stu 
dents, to agree to serve on any committees 
that dealt with minority affairs and to be 
"high profile players in the [Winston-Sa 
lem} black community" on behalf of the 
University-all the while shouldering the 
teaching, research and publication respon 
sibilities that undergird an academic career. 

In 1988 President Hearn appointed a Com- 

which focused on self-esteem in African 
American children, added much to campus 
understanding of minority scholastic issues. 

The early black faculty members were 
welcomed by most in the Wake Forest 
community, but they also faced prejudice. 
Some of their colleagues assumed that Afri 
can American students were not as good; 
that they were "lazy." Black faculty found 
some students restless and, as one put it, 
"peeking through their fingers when there 
was a black person in the class and there was 
a race issue on the agenda." Racial graffiti 
and "student minstrel shows" defiled their 
existence with painful evidence that much 
still needed to be done. But while change 
came as hard to Wake Forest as it did to other 
Southern institutions, the African American 
faculty who came to Wake Forest felt as a 
whole that they were wanted and respected. 

In 1981, when it was clear that traditional 
faculty recruitment strategies were not at 
tracting sufficient numbers of black faculty, 
the University created a Dean's Committee 
on Minority Faculty Recruitment. Noting 
that the number of black faculty had re 
mained at four since 1976, it encouraged 
departments to invest extraordinary effort 
in identifying and recruiting African Ameri 
can faculty. A milestone was achieved in 
1982 when Maya Angelou joined the Uni 
versity as interdisciplinary Reynolds Pro 
fessor of American Studies. 
Her impressive reputation as 
a performer, writer and lec 
turer enhanced the Univer 
sity's national image and the 
campus community. 

By 1984 the University had 
brought a total of 18 African 
American faculty candidates 
tocampusforinterviewsand 
had hired seven. The total 
number of black faculty had 
never exceeded six out of a 
faculty that then numbered 
about 250. Provost Edwin G. 
Wilson wrote to departments 
in February of that year that 
the University "recognizes a 
moral obligation and educa 
tional need to increase the 
number of black faculty 
members." The university 
was ready to invest time, ef 
fort and resources to create a 
stronger black presence on 
campus. 

Eddie Easley joined the 
School of Business and Ac 
countancy faculty in 1984and 
Wade joined the administra 
tive staff as minority affairs 
director in 1986. The School 
of Law had added William 
H. Dowdy (J.D., Stanford) 

mittee on Race Relations chaired by Provost 
Wilson. Its report said the University" should 
seek to increase the number of a wide variety 
of minorities on its campus, including His 
panics, Asian Americans, Native Americans 
and others." But of primary importance, the 
report noted, was "the critical need to in 
crease the number of black students and 
faculty in the Wake Forest community." It 
pointed out that in 1987-88, African Ameri 
cans constituted only 2.3 percent of the full 
time faculty on the Reynolda Campus-six 
out of 263--and called for a conscious, com 
mitted effort to raise the number of black 
faculty to 12 by fall 1990 and 18 by fall 1992. 
Acknowledging that black faculty recruit 
ment was highly competitive nationally, it 
called for allocation of funds to support the 
effort. As a result of this impetus, African 
American faculty were added to the depart 
ments of Religion, History, Romance Lan 
guages, Politics, Sociology, Health and Sport 
Science and Education and to the School of 
Law. 
The 24 African American faculty mem 

bers hired from 1974 to 1991 have enriched 
the Wake Forest mosaic. They have come 
from states across the country and from 
institutions as varied as Duke, Illinois, Roch 
ester, Iowa, UCLA, Stanford, Northwestern, 
Southern Illinois.Tennessee, Ohio, Iowa 
State, UNC-Greensboro, SUNY-Buffalo, 

Michigan State, Notre Dame, 
Indiana and Pittsburgh. Their 
fields have ranged from En 
glish through sociology to re 
ligion and science. But while 
they have added much that 
was new and diverse, they 
have shared in Wake Forest's 
common commitment to 
teaching and scholarship. 
All of the African Ameri 

can faculty who have come to 
Wake Forest have not stayed. 
Some left for better positions; 
others, for larger cities and 
more diverse cultural experi 
ences; still others, to complete 
degrees. Butwhatevertherea 
sons for their departure, their 
contribution to Wake Forest's 
becoming a more open and 
tolerant community is grate 
fully acknowledged. And 
those who have stayed are 
valued for their contributions 
to the University's growth to 
ward horizons far beyond the 
classroom, the research lab 
and the library stacks. 

Herman Eure is a professor of 
biologtj and J. Howell Smith is 
chairman and professor of his 
tory at Wake Forest. 
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WAKE FOREST 
Uf\JIVLHSllY 

Student Government 

November 23, 1992 

Ernest G. Green, 
Managing Director 
Lehman Brothers 
1627 I Street N. W. 
Suite 1100 
Washington, DC 20006 

Dear Mr. Green: 

Greetings. I am writing you to follow up a conversation we had at the recent 
NAACP National Board meeting in Charlotte, North Carolina , or more specifically, the 
conversation we had at the conclusion of the Search Committee meeting. 

As I told you, I am a student at Wake Forest University where I serve as a co 
chair of a Student Government Executive Committee on Race Relations along with Ms. 
Michele Bollinger. There is a great interest on the part of Student Government and the 
University for you to come and address the student body. 

You possess a historic role in the development of American society. You played 
an important part in the integration of American schools as one of the "Little Rock 
Nine" and you continue in this tradition of a positive national influence as one of 
President-Elect 'Bill Clinton's top advisors. We would like for you to share this 
experience with the members of the Wake Forest community so that they may draw the 
necessary inspiration to continue in the path you forged so many years ago. 

The ideal date for the program would be January or February 1993. Part of the 
reasoning for this is so that you can attend a Wake Forest Demon Deacons basketball 
game. Our preferred day for the program would be Thursday, but we are flexible and 
willing to work around your schedule. Two very good tickets for the different games 
have already been set aside and we are waiting for your response to confirm. The 
University shall provide the necessary travel arrangements and will put you up in the 
Graylin Conference Center for the evening. I have enclosed a brochure for your 
reviewal, as well as a schedule of the home basketball games. 

Upon your consideration, you may contact Ms. Sandra Boyette, Vice-President 
of the Public Affairs Office at (919) 759-5890 with your response to this invitation. 

Box 7292 • Reynalda Station • Winston-Salem, N.C. 27109 • Phone (919) 759-5293 



I would like to thank you in advance for your time and attention to this matter. 
Your sincere consideration of my request is greatly appreciated. We eagerly await 
your response. 

Sincerely, 

~£~~-t:.< - 
Eric E. Boone, Co-Chairperson 
SG Race Relations Committee 

cc: Michele Bollinger, Co-Chairperson 
Race Relations Committee 
Sandra Boyette, Vice-President of Public Affairs Office 
Zeke Creech, SG President 



Student Government 
Survey on Race Relations 

This survey is being administered by the Student Government Executive 
Committee on Race Relations as an effort to discover and address sources of 
racial tensions at Wake Forest University. We appreciate your cooperation and 
look forward to using your comments and suggestions as a base for working 
towards possible solutions. Feel free to use the back if you need additional 
space for your comments. 

1) Please circle on~ Female 

2) What is your ethnic background, and what year student are you? 

3) Do you feel that racial tension exists at Wake Forest University? 

4) Have you ever encountered or experienced racism from the administration, 
faculty or staff? If yes, please describe the nature of the incident(s). 

5) Have you ever encountered or experienced racism from your fellow 
students? If yes, please describe the nature of the incident(s). 

6) Do you feel the social atmosphere on campus is racially divided? If yes, do 
you have any suggestions on how to change this situation? 

7) How do you feel the lack of diversity 111 the student body can be addressed? 

8) Do you have any other comments or suggestions regarding race relations at 
Wake Forest? 

The Commission on Race Relations was established to create a forum for 
students regarding race relations. We encourage all students to voice their 
thouahts and concerns at our biweekly meetings on Thursdays at 8:30PM in 
Benson 310. Please contact chairman David Slade at x8584 if you have any 
questions. 


