
***To download a printable version of this syllabus, go to “File,” and select “Download as.”*** 

 

PEER FACILITATOR LEARNING COMMUNITY 
Phase 1 of Peer-to-Peer Support for Online Teaching 

Welcome! 

I think I speak on behalf of the entire Faculty Commons team when I share 
how excited I am to launch our signature peer-to-peer learning program. We 
are also grateful to lay the foundation of this program with all of you—the 70 
exceptional teacher-scholars who have been selected to serve as peer 
facilitators. 

We have said all along that this is not going to be a “training” program, and 
we hope the syllabus that follows makes clear that we meant it. What we 
have built, instead, is an accelerated, 2-week seminar followed by 2 weeks 
of mentored design. Our first two weeks will certainly be intense, but we 
hope that this intensity will help us build a supportive intellectual  community that will persist beyond 
the confines of this program. 

It goes without saying that these are challenging, unprecedented times. This program was originally 
conceived as a response to a global pandemic with far reaching consequences for vulnerable 
populations. The murder of George Floyd, and the demands for justice that have animated protests 
across the country, are now forcing us to confront the intersection of these vulnerabilities with 
longstanding, systemic racism.  
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This context can make it difficult for us to focus on our teaching, but it also makes what we do in our 
classrooms that much more important. Our students will be looking to us for guidance as they 
attempt to make sense of these events, and our most vulnerable students will depend on us to create 
learning communities that are inclusive and accessible. 

The task before us is immense, but I’m confident that, working together, we can create significant 
learning experiences for all Wake Forest students this fall. 

 
Betsy Barre 
Executive Director 
Center for the Advancement of Teaching 

PFLC Description 

Regardless of what happens in the fall, our students will benefit if we are better prepared to teach 
them in an online environment. If we are able to resume in person courses, we know that sudden 
shifts in conditions may require additional pivots to remote teaching. And if we are not able to resume 
in person meetings, our students will be counting on us to ensure our online courses deliver the 
exceptional learning experiences they have come to expect from our faculty. 

The Faculty Commons Team (CAT, Office of Online Education, ZSR, and Academic Technologies) has 
come together to launch a Peer-to-Peer Learning program to support 850+ Wake Forest instructors as 
they reimagine their teaching this summer. This Peer Facilitator Learning Community (PFLC), and the 
70 facilitators selected to participate, are the foundation of this program. 

Over the next four weeks, you will be working alongside your peers to build knowledge about online 
education while designing your own peer learning communities for instructors in your department. 
We hope this program will honor the pedagogical creativity of our faculty; provide disciplinary-specific 
guidance; and create opportunities for you and your colleagues to have meaningful conversations 
about teaching that will reach far beyond a single semester. 

Outcomes 

By the time this learning community formally concludes, you should be able to: 

1. Describe and explain evidence-informed strategies for creating significant online learning 
experiences for all students within your discipline. 

2. Design, develop, and facilitate a peer-to-peer learning community that prepares your 
colleagues  to create significant online learning experiences in their fall courses. 
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Recommended Texts 
All readings  will be made available online for purposes of collaborative reading. If you would like to 
purchase hard copies of any of the texts from which these readings are drawn, their information is 
below. 

● Boettcher, J. V., & Conrad, R.-M. (2016). The Online Teaching Survival Guide: Simple and 
Practical Pedagogical Tips. John Wiley & Sons.  

● Bruff, D. (2019). Intentional Tech: Principles to Guide the Use of Educational Technology in 
College Teaching. West Virginia University Press.  

● Cormier, D., & O’Neil, A. (2020). 12 Key Ideas: An Introduction to Teaching Online.  

● Costa, K., & Pacansky-Brock, M. (2020). 99 Tips for Creating Simple and Sustainable Educational 
Videos: A Guide for Online Teachers and Flipped Classes. Stylus Publishing. 

● Darby, F., & Lang, J. M. (2019). Small Teaching Online: Applying Learning Science in Online 
Classes. John Wiley & Sons.  

● Linder, K. E. (2016). The Blended Course Design Workbook: A Practical Guide. Stylus Publishing, 
LLC.  

● Major, C. H. (2015). Teaching Online: A Guide to Theory, Research, and Practice. Johns Hopkins 
University Press.  

● Means, B., Bakia, M., & Murphy, R. (2014). Learning Online: What Research Tells Us about 
Whether, When and How. Taylor & Francis Group.  

● Miller, M. D. (2014). Minds Online: Teaching Effectively with Technology. Harvard University 
Press.  

● Morris, S. M., & Stommel, J. (2018). An Urgency of Teachers. Pressbooks.  

● Nilson, L. B., & Goodson, L. A. (2017). Online Teaching at Its Best: Merging Instructional Design 
with Teaching and Learning Research. John Wiley & Sons.  

● Stavredes, T., & Herder, T. (2014). A Guide to Online Course Design: Strategies for Student 
Success. John Wiley & Sons.  

● Tobin, T. J., & Behling, K. T. (2018). Reach Everyone, Teach Everyone: Universal Design for 
Learning in Higher Education (1st Ed). West Virginia University Press. 

● Veletsianos, G. (2020). Learning Online: The Student Experience. Johns Hopkins University 
Press.  

How to Access our Canvas Page 
● Log into Canvas: http://canvas.wfu.edu 
● Click on Login to Canvas 
● Click on “Courses,” locate our PFLC course shell, and click on it 
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http://ebookcentral.proquest.com/lib/wfu/detail.action?docID=4659728
http://ebookcentral.proquest.com/lib/wfu/detail.action?docID=4659728
http://ebookcentral.proquest.com/lib/wfu/detail.action?docID=4659728
http://ebookcentral.proquest.com/lib/wfu/detail.action?docID=5910154
http://ebookcentral.proquest.com/lib/wfu/detail.action?docID=5910154
http://ebookcentral.proquest.com/lib/wfu/detail.action?docID=5910154
https://ecampusontario.pressbooks.pub/onlineteaching/
https://ecampusontario.pressbooks.pub/onlineteaching/
https://ebookcentral.proquest.com/lib/wfu/detail.action?docID=6166800
https://ebookcentral.proquest.com/lib/wfu/detail.action?docID=6166800
http://ebookcentral.proquest.com/lib/wfu/detail.action?docID=5780349
http://ebookcentral.proquest.com/lib/wfu/detail.action?docID=5780349
http://ebookcentral.proquest.com/lib/wfu/detail.action?docID=5780349
http://ebookcentral.proquest.com/lib/wfu/detail.action?docID=4741215
http://ebookcentral.proquest.com/lib/wfu/detail.action?docID=4741215
https://muse.jhu.edu/book/38784
https://muse.jhu.edu/book/38784
http://ebookcentral.proquest.com/lib/wfu/detail.action?docID=1664236
http://ebookcentral.proquest.com/lib/wfu/detail.action?docID=1664236
http://ebookcentral.proquest.com/lib/wfu/detail.action?docID=1664236
http://ebookcentral.proquest.com/lib/wfu/detail.action?docID=3301508
http://ebookcentral.proquest.com/lib/wfu/detail.action?docID=3301508
http://urgencyofteachers.com/
http://ebookcentral.proquest.com/lib/wfu/detail.action?docID=5144407
http://ebookcentral.proquest.com/lib/wfu/detail.action?docID=5144407
http://ebookcentral.proquest.com/lib/wfu/detail.action?docID=5144407
http://ebookcentral.proquest.com/lib/wfu/detail.action?docID=1582383
http://ebookcentral.proquest.com/lib/wfu/detail.action?docID=1582383
http://ebookcentral.proquest.com/lib/wfu/detail.action?docID=1582383
https://muse.jhu.edu/book/73824
https://muse.jhu.edu/book/73824
http://canvas.wfu.edu/


 

 

 

● This will take you to our Peer Facilitator Learning Community home page. 
● The course home page will take you to the list of modules, with course information and recent 

announcements on top. To begin, start with the content and activities in Module 1. 

Using Hypothesis for Collaborative Reading 

We will be using a tool called Hypothesis to collaboratively annotate some of our readings. Hypothesis 
allows us to make comments or ask questions on a text, have conversations around and about the 
texts, and provide our own insights or bring in external sources to add value to the text itself.  We hope 
that you will find applications for collaborative annotation activities in your disciplines. 

Canvas Q&A, Google Group, & (Optional) Slack Workspace 

To build community and stay connected throughout the summer, we’ve created a Q&A discussion 
board in Canvas, a Google Group for all PFLC facilitators, and a Slack Workspace to facilitate informal 
conversations. We will use the Q&A as a space to ask and answer questions; the Google Group as a 
space to make announcements and/or forward emails; and the Slack Workspace as an optional space 
for informal conversations that can persist beyond this summer experience. 

To send a message to our Google Group, simply email your question to pflc@gg.wfu.edu.  

To engage in conversations on Slack, first join our Slack Workspace via this URL and create an 
account.  Then, you may want to download Slack on your desktop or phone. Be sure to set your 
notification preferences, particularly for mobile alerts. To participate via the web, go to 
http://wfupeers.slack.com/.  Again, engaging in Slack is completely optional, but our hope is that we 
might use Slack to facilitate long-term community.  

Optional Participation in CAT Program Evaluation 

The Center for the Advancement of Teaching strives to make evidence-informed decisions about the 
support they provide instructors. To facilitate this effort, they regularly collect evidence about the 
effectiveness of their support. This summer’s peer-to-peer program, and the Peer Facilitator’s 
Learning Community in particular, are important opportunities to investigate their impact.   

The digital tools we will use to facilitate our learning community can provide valuable evidence for 
this assessment. Canvas, in particular, makes it easy to collect and manage participation data. Canvas 
keeps records of the assignments, discussion posts, and quizzes you take. It also tracks more subtle 
forms of activity like how long you were active on the site and whether you watched a video. This 
information could help the CAT evaluate whether this program reached its objectives. But they would 
like to ask your permission before they use your participation data for this purpose. 
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http://web.hypothes.is/
mailto:pflc@gg.wfu.edu
https://join.slack.com/t/wfupeers/shared_invite/zt-erf23x87-9uiFqy0rWvBrfuNpoZVXnA
https://slack.com/help/articles/218080037-Getting-started-for-new-members
https://slack.com/help/articles/201355156-Guide-to-desktop-notifications
http://wfupeers.slack.com/


 

 

 

Your participation is completely voluntary, and you may withdraw at any time. You do not have to 
consent to these uses of your participation data to participate in the PFLC. Your decision will have no 
impact on your successful completion of the program or compensation. No one on the Faculty 
Commons team will not know whether you agreed to share your information until after this program 
has ended. 

If you do consent, your participation data and any identifying information will be confidential. You can 
learn more about the CAT’s promise of confidentiality here: 
https://cat.wfu.edu/datacollection/confidentiality/ 

While the CAT’s current goal is to evaluate their programming, this work may lead to scholarship in the 
field of educational development, as a research project on faculty learning communities. If an 
educational development research project emerges from this program, the CAT will reach out again 
about consent and your rights as a research participant. If you have any questions or concerns about 
how these data might be utilized for CAT program evaluation, please contact Dr. Bethany N. Morrison 
with the WFU Center for the Advancement of Teaching. 

To indicate your consent (or lack of consent), please complete their official Consent Form. 

Requirements & Compensation 

Peer facilitators are expected to devote at least 120 hours (a single summer course, or 20% of a 
semester’s load) to this position. This includes at least 60 hours of direct support for faculty in your 
cohort, as well as 60 hours preparing for that work in this learning community. To receive the full 
stipend, you (or your team of co-facilitators) must participate in and/or complete at least 80% of the 
PFLC activities.  

Your stipend will be disbursed in two increments. The first will appear in your July paycheck after you 
complete the work of this learning community. The second will appear in your August paycheck after 
you complete your work supporting your cohort. 

Structure 

This learning community will be facilitated in a format that incorporates both synchronous and 
asynchronous activities. We will meet for an hour each day for the first two weeks, followed by two 
weeks of mostly independent work as you design materials and programming for your cohort.  

Although this is a rough estimate, you can prepare for the following workload as you prepare to 
facilitate your learning community: 

● Week 1 (June 15th-19th:): 5 hours of synchronous sessions; 15 hours of reading/homework 
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https://cat.wfu.edu/datacollection/confidentiality/
https://forms.gle/YT8Rh6hjAVmXHxGZ6


 

 

 

● Week 2 (June 22nd-26th): 5 hours of synchronous sessions; 15 hours of reading/homework 

● Week 3 (June 29th-July 3rd): 10 hours of independent work with feedback 

● Week 4 (July 6th-12th): 10 hours of independent work with feedback 

The ten synchronous sessions in the first two weeks are designed to help us get to know one another, 
reflect on what we’re learning, and collaborate to generate new knowledge. We anticipate, however, 
that most of your learning will occur in asynchronous activities. In addition to reading, we will ask you 
to complete a number of short exploratory and/or application activities, and to provide feedback on 
the work of your peers.  

In an ideal world, your assignments will be complete on the due date listed in Canvas, but we 
understand that your schedule may not always allow that. As long as you are able to submit these 
assignments by the end of each week, you’ll be on track. 

Schedule  

Note: this schedule should be read as a draft. We anticipate that we will add, remove, and revise 
material and assignments in response to your feedback and the needs that arise as we proceed. 

 
DAY 1: Monday, June 15 

Guiding Questions: 

● Why are we facilitating learning communities? 

● What are we preparing ourselves and our peers to do? 

● What is our plan for facilitating this learning community and what might be missing? 

Before Synchronous Session: 

● Read Shulman, L. S. (1993). Teaching as Community Property: Putting an End to 
Pedagogical Solitude. Change, 25(6), 6–7. 

● Watch Cormier, D., & O’Neil, A. (2020). Work Together. In 12 Key Ideas: An Introduction to 
Teaching Online.  

● Activity: Getting to Know Hypothesis (be sure to join the private Hypothesis group!) 

● Read and digitally discuss with Hypothesis: Hart-Davidson, B. (2020, April 6). Imagining a 
Resilient Pedagogy.  

Synchronous Session 
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https://www-jstor-org.go.libproxy.wakehealth.edu/stable/40165011
https://www-jstor-org.go.libproxy.wakehealth.edu/stable/40165011
https://ecampusontario.pressbooks.pub/onlineteaching/chapter/work-together/
https://ecampusontario.pressbooks.pub/onlineteaching/chapter/work-together/
https://docs.google.com/document/d/10rML_P0lHo6QsWTyAi3FIrqdmGaZGcx1xXlu3-PlBpw/edit
http://www.cal.msu.edu/about/longview/imagining-resilient-pedagogy
http://www.cal.msu.edu/about/longview/imagining-resilient-pedagogy
https://medium.com/@billhd/imagining-a-resilient-pedagogy-40a9622d5678


 

 

 

Assignment(s): 

● Reach out to your assigned cohort via survey (template provided); think about what you 
want to know from them in order to plan your learning community. 

● Introduce yourself to your section via video in Canvas. 

● Begin to curate an annotated list of resources for teaching online within your discipline. 

Additional Resources/Recommended Activities: 

● Amin, R., Bauman, C., & Wang, S. (2020, May 31). ‘Moments like now are why we teach’: 
Educators tackle tough conversations about race and violence — this time virtually. 
Chalkbeat.  

● Davidson, C. (2020, May 11). The Single Most Essential Requirement in Designing a Fall 
Online Course. HASTAC: Changing the Way We Teach + Learn.  

● Greene, M. (2009). Teaching as Possibility: A Light in Dark Times. In S. L. Macrine (Ed.), 
Critical Pedagogy in Uncertain Times: Hope and Possibilities (pp. 137–149). Palgrave 
Macmillan.  

 

DAY 2: Tuesday, June 16 

Guiding Questions: 

● What goals do we have for our peer learning communities? 

● What strategies should we employ to facilitate growth and collegiality?  

● What challenges do we anticipate, and how might we overcome them? 

Before Synchronous Session: 

● Read and digitally discuss with Hypothesis: Ortquist-Ahrens, L., & Torosyan, R. (2009). The 
Role of the Facilitator in Faculty Learning Communities: Paving the Way for Growth, 
Productivity, and Collegiality. Learning Communities Journal, 1(1), 29–62. 

● Read and digitally discuss with Hypothesis: Cox, M.D. (2004) Appendix A: Qualities 
Necessary for Community in FLCs. In M. D. Cox & L. Richlin (Eds.), Building faculty learning 
communities (pp. 5-23). New Directions for Teaching and Learning, No. 97, San Francisco, 
CA: Jossey-Bass. 

● Read and digitally discuss with Hypothesis: Hodges, L. C. (2006). Preparing Faculty for 
Pedagogical Change: Helping Faculty Deal With Fear. To Improve the Academy, 24(1), 
121–134.  
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https://www.chalkbeat.org/2020/5/31/21276371/educators-tackle-tough-conversations-about-race-and-violence-this-time-virtually
https://www.chalkbeat.org/2020/5/31/21276371/educators-tackle-tough-conversations-about-race-and-violence-this-time-virtually
https://www.chalkbeat.org/2020/5/31/21276371/educators-tackle-tough-conversations-about-race-and-violence-this-time-virtually
https://www.hastac.org/blogs/cathy-davidson/2020/05/11/single-most-essential-requirement-designing-fall-online-course
https://www.hastac.org/blogs/cathy-davidson/2020/05/11/single-most-essential-requirement-designing-fall-online-course
https://www.hastac.org/blogs/cathy-davidson/2020/05/11/single-most-essential-requirement-designing-fall-online-course
https://ebookcentral.proquest.com/lib/wfu/reader.action?docID=555531&ppg=147
http://ebookcentral.proquest.com/lib/wfu/detail.action?docID=555531
http://celt.muohio.edu/lcj/fetch.php?id=2
http://celt.muohio.edu/lcj/fetch.php?id=2
http://celt.muohio.edu/lcj/fetch.php?id=2
http://go.libproxy.wakehealth.edu/login?url=https://onlinelibrary.wiley.com/doi/10.1002/tl.129
http://go.libproxy.wakehealth.edu/login?url=https://onlinelibrary.wiley.com/doi/10.1002/tl.129
https://doi.org/10.1002/j.2334-4822.2006.tb00454.x
https://doi.org/10.1002/j.2334-4822.2006.tb00454.x
https://doi.org/10.1002/j.2334-4822.2006.tb00454.x


 

 

 

Synchronous Session 

Assignment: 

● Draft 2-3 learning outcomes for your peer learning community. 

● Discuss your initial vision for your learning community with your section. 

Additional Resources/Recommended Activities: 

● Holmgren, R. A. (2004). 13: Teaching Partners: Improving Teaching and Learning by 
Cultivating a Community of Practice. To Improve the Academy, 23(1), 211–219.  

● Middendorf, J. K. (2000). 6: Finding Key Faculty to Influence Change. To Improve the 
Academy, 18(1), 83–93.  

● Vescio, V., Ross, D., & Adams, A. (2008). A review of research on the impact of professional 
learning communities on teaching practice and student learning. Teaching and Teacher 
Education, 24(1), 80-91. 

 
DAY 3: Wednesday, June 17 

Guiding Questions: 

● Can online teaching be effective? 

● What makes online teaching and learning distinctive? 

● What counts as “online teaching”? 

Before Synchronous Session: 

● Read and digitally discuss in Hypothesis: Veletsianos, G. (2020). The Learner Who 
Compared Online Courses to Face-to-Face Courses. In Learning Online: The Student 
Experience (pp. 11–19). Johns Hopkins University Press.  

● Read and digitally discuss in Hypothesis: Miller, M. D. (2016). Online Learning: Does it 
Work? In Minds Online: Teaching Effectively with Technology (pp. 19–41). Harvard 
University Press. 

● Explore the Online Learning Efficacy Research Database 

● Watch Cormier, D., & O’Neil, A. (2020). Reframing the “problem” of teaching online. In 12 
Key Ideas: An Introduction to Teaching Online.  

● Watch Cormier, D., & O’Neil, A. (2020). The impact of information abundance on teaching 
and learning. In 12 Key Ideas: An Introduction to Teaching Online.  
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https://doi.org/10.1002/j.2334-4822.2004.tb00435.x
https://doi.org/10.1002/j.2334-4822.2004.tb00435.x
https://doi.org/10.1002/j.2334-4822.2004.tb00435.x
https://doi.org/10.1002/j.2334-4822.2000.tb00364.x
https://doi.org/10.1002/j.2334-4822.2000.tb00364.x
http://go.libproxy.wakehealth.edu/login?url=https://www.sciencedirect.com/science/article/pii/S0742051X07000066?via%3Dihub
http://go.libproxy.wakehealth.edu/login?url=https://www.sciencedirect.com/science/article/pii/S0742051X07000066?via%3Dihub
https://muse.jhu.edu/book/73824
https://muse.jhu.edu/book/73824
https://muse.jhu.edu/book/73824
https://ebookcentral.proquest.com/lib/wfu/detail.action?docID=3301508
https://ecampus.oregonstate.edu/research/projects/online-learning-efficacy-research/
https://ecampusontario.pressbooks.pub/onlineteaching/chapter/chapter-1/
https://ecampusontario.pressbooks.pub/onlineteaching/chapter/chapter-1/
https://ecampusontario.pressbooks.pub/onlineteaching/chapter/information-abdundance/
https://ecampusontario.pressbooks.pub/onlineteaching/chapter/information-abdundance/
https://ecampusontario.pressbooks.pub/onlineteaching/chapter/information-abdundance/


 

 

 

Synchronous Session 

Assignment(s): 

● Discuss the learning experiences you are most worried about losing when you move your 
course online. 

● Discuss the ways information abundance could be an unanticipated advantage in the 
courses you and your cohort are teaching. 

Additional Resources/Recommended Activities: 

● Morris, S. M. (2020, June 10). Technology is not Pedagogy.  

● Means, B. (2014). Research on the Effectiveness of Online Learning. In Learning Online: 
What Research Tells Us About Whether, When and How (1 edition, pp. 18–39). Routledge. 

● Boettcher, J. V., & Conrad, R.-M. (2016). How Do Online and Blended Courses Differ from 
Traditional Courses? In The Online Teaching Survival Guide: Simple and Practical 
Pedagogical Tips (pp. 6–13). John Wiley & Sons.  

 

DAY 4: Thursday, June 18 

Guiding Questions: 

● What challenges did WFU students and faculty face during the transition to remote 
teaching? 

● What would you like your cohort to know about these experiences? 

● What major needs do your cohorts anticipate for the fall? 

● Are there unique challenges for your discipline? 

Before Synchronous Session: 

● Read and digitally discuss in Hypothesis: WFU Student Survey Results 

● Read and digitally discuss in Hypothesis: WFU Faculty Survey Results 

● Read and reflect on the feedback you’ve received from your cohort 

Synchronous Session 

Assignment(s): 

● Develop an activity for analyzing the survey results with your cohort, helping them 
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https://www.seanmichaelmorris.com/technology-is-not-pedagogy/
https://www.seanmichaelmorris.com/technology-is-not-pedagogy/
https://ebookcentral.proquest.com/lib/WFU/detail.action?docID=1664236
https://ebookcentral.proquest.com/lib/WFU/detail.action?docID=1664236
http://ebookcentral.proquest.com/lib/wfu/detail.action?docID=4659728
http://ebookcentral.proquest.com/lib/wfu/detail.action?docID=4659728
http://ebookcentral.proquest.com/lib/wfu/detail.action?docID=4659728


 

 

 

identify key ideas/takeaways to remember when designing their own online courses. 

● Provide anonymous feedback to an automatically assigned peer. 

 
DAY 5: Friday, June 19 

Guiding Questions: 

● How can we design our courses, our course materials, and our assignments to be 
accessible to all students? 

● Should we assume that our students are “digital natives”? 

● How can we engage with students in ways that are inclusive and culturally sustaining? 

Before Synchronous Session: 

● Read and digitally discuss via Hypothesis: Narratives from WFU students with disabilities. 

● Watch: Cormier, D., & O’Neil, A. (2020). Keep it Equitable and Accessible. In 12 Key Ideas: An 
Introduction to Teaching Online. 

● Explore the Center for Applied Special Technology (CAST) Universal Design for Learning 
Guidelines 

● Read and digitally discuss in Hypothesis: Tobin, T. J., & Behling, K. T. (2018). Adopt the 
Plus-One Approach. In Reach Everyone, Teach Everyone: Universal Design for Learning in 
Higher Education (1st Ed, pp. 128–140). West Virginia University Press. 

● Read and digitally discuss in Hypothesis: Hargittai, E. (2014, May 27). What Do They Know? 
Dismissing a Viral Presumption About Millennials. Huffpost.  

● Read : Quinn, J (2019). Culturally Responsive Pedagogy Online. CC BY-NC license. 

Synchronous Session 

Assignment(s): 

● Select a common pedagogical practice (lecture, activity, assignment, or assessment) in 
your discipline. Identify 1-2 ways you might alter that activity to be more inclusive in an 
online environment. 

● Select a typical course policy in your discipline. Identify 1-2 ways you might alter that 
policy to be more inclusive. 

● Practice adding captions to a video you have created. 
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https://ecampusontario.pressbooks.pub/onlineteaching/chapter/keep-it-equitable-and-accessible/
http://udlguidelines.cast.org/?utm_medium=web&utm_campaign=none&utm_source=cast-about-udl
http://udlguidelines.cast.org/?utm_medium=web&utm_campaign=none&utm_source=cast-about-udl
https://www.huffpost.com/entry/millennials-viral-technology_b_5043673
https://www.huffpost.com/entry/millennials-viral-technology_b_5043673
https://www.huffpost.com/entry/millennials-viral-technology_b_5043673
https://drive.google.com/file/d/1mQ0aH8grLk8imd0DPVhYRAMvj9yd9Nxy/view


 

 

 

Additional Resources/Recommended Activities: 

● Mondelli, V., & Tobin, T. J. (Eds.). (2020). Pedagogies of Care. CC BY-NC-ND license. 

● Becoming an Anti-Racist Educator. (2020). Wheaton College Massachusetts.  

● Dechavez, Y. (2018, October 8). It’s Time to Decolonize that Syllabus. Los Angeles Times. 

● Difficult Dialogues. (2011, August 8). Vanderbilt University Center for Teaching.  

● Stachowiak, B. (2018). Interactivity and Inclusivity Can Help Close the Achievement Gap (No. 
197).  

● Markman, A. (2019, July 8). How to Have Difficult Conversations Virtually. Harvard 
Business Review.  

● Hargittai, E. (2010). Digital Na(t)ives? Variation in Internet Skills and Uses among Members 
of the “Net Generation”*. Sociological Inquiry, 80(1), 92–113.  

● DesRoches, D. (2020, April 6). Keep It Simple: Universal Design for Remote Learning. 
Center for the Advancement of Teaching.  

 
DAY 6: Monday, June 22 

Guiding Questions: 

● What Does it Mean to Build Community Online? 

● How Can We Create Engaging Learning Experiences Online? 

● What are the Pedagogical Benefits of Synchronous and Asynchronous Modalities? 

● How can you create and build community in your Peer to Peer FLCs?  What challenges do 
you anticipate and how can you overcome them? 

Before Synchronous Session: 

● Watch Cormier, D., & O’Neil, A. (2020). Content and Teacher Presence. In 12 Key Ideas: An 
Introduction to Teaching Online.  

● Watch Cormier, D., & O’Neil, A. (2020). Keep it Engaging. In 12 Key Ideas: An Introduction to 
Teaching Online.  

● Read and digitally discuss in Hypothesis: Darby, F., & Lang, J. M. (2019). Building 
Community. In Small Teaching Online: Applying Learning Science in Online Classes (pp. 
75–105). John Wiley & Sons.  

● Review Table 2.2, “Contrasting Forms of Online Learning in Terms of Instructional Design 
Features.” In Means, B. (2014).  Learning Online: What Research Tells Us About Whether, 
When and How (1 edition, p. 28). Routledge. 

● Read and digitally discuss in Hypothesis: Martin, Florence, Chuang Wang, and Ayesha 
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https://sabresmonkey.wixsite.com/pedagogiesofcare
https://wheatoncollege.edu/academics/special-projects-initiatives/center-for-collaborative-teaching-and-learning/anti-racist-educator/
https://www.latimes.com/books/la-et-jc-decolonize-syllabus-20181008-story.html
https://cft.vanderbilt.edu/guides-sub-pages/difficult-dialogues/
https://cft.vanderbilt.edu/guides-sub-pages/difficult-dialogues/
https://teachinginhighered.com/podcast/how-interactivity-and-inclusivity-can-help-close-the-achievement-gap/
https://teachinginhighered.com/podcast/how-interactivity-and-inclusivity-can-help-close-the-achievement-gap/
https://hbr.org/2019/07/how-to-have-difficult-conversations-virtually
https://hbr.org/2019/07/how-to-have-difficult-conversations-virtually
https://doi.org/10.1111/j.1475-682X.2009.00317.x
https://doi.org/10.1111/j.1475-682X.2009.00317.x
https://doi.org/10.1111/j.1475-682X.2009.00317.x
https://cat.wfu.edu/2020/04/universaldesign/
https://cat.wfu.edu/2020/04/universaldesign/
https://ecampusontario.pressbooks.pub/onlineteaching/chapter/think-of-content-as-teacher-presence/
https://ecampusontario.pressbooks.pub/onlineteaching/chapter/think-of-content-as-teacher-presence/
https://ecampusontario.pressbooks.pub/onlineteaching/chapter/keep-it-engaging/
https://ecampusontario.pressbooks.pub/onlineteaching/chapter/keep-it-engaging/
http://ebookcentral.proquest.com/lib/wfu/detail.action?docID=5780349
http://ebookcentral.proquest.com/lib/wfu/detail.action?docID=5780349
https://ebookcentral.proquest.com/lib/WFU/detail.action?docID=1664236
https://ebookcentral.proquest.com/lib/WFU/detail.action?docID=1664236


 

 

 

Sadaf. “Student Perception of Helpfulness of Facilitation Strategies That Enhance 
Instructor Presence, Connectedness, Engagement and Learning in Online Courses.” The 
Internet and Higher Education 37 (April 1, 2018): 52–65.  

Synchronous Session 

Assignment(s): 

● Discuss synchronous and asynchronous strategies for building community online.  

● Create a “Meet Your Instructor” video for your peer learning community. Share things 
about yourself that your colleagues don’t already know, or more details about the things 
they do. 

Additional Resources/Recommended Activities: 

● Balancing Sync and Async Sessions in Summer 2020 Courses: A Quick Guide for School 
of Business Instructors.  

● Martin, Florence, and Doris U. Bolliger. “Engagement Matters: Student Perceptions on the 
Importance of Engagement Strategies in the Online Learning Environment.” Online 
Learning 22, no. 1 (March 2018): 205–22. 

● Barre, B. (2020, April 2). Engaged Learning, Remote Edition. CAT Blog.  

● Brown, A. (2020, April 6). Building the Online Learning Community. CAT Blog.  

 

DAY 7, Tuesday, June 23 

Guiding Questions: 

● Why is course design (i.e., reflecting on our learning goals, activities, and assessments) so 
important when transitioning courses online? 

● Are some learning goals harder to achieve online? 

● How can we ensure our pedagogical decisions are transparent to our students, and why is 
it sometimes difficult to do so online? 

● How can we use our online course design to balance students’ need for autonomy with 
their need for organization, structure, and accountability? 

● Why do students (and faculty!) feel as if the workload of online teaching & learning is 
higher? 

Before Synchronous Session: 
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https://www-sciencedirect-com.go.libproxy.wakehealth.edu/science/article/pii/S1096751617301355
https://www-sciencedirect-com.go.libproxy.wakehealth.edu/science/article/pii/S1096751617301355
https://doi.org/10.1016/j.iheduc.2018.01.003
https://drive.google.com/file/d/1DZNoNGSXbWgDiA9S6_Kde8M4SRvjS_Qt/view?usp=sharing
https://drive.google.com/file/d/1DZNoNGSXbWgDiA9S6_Kde8M4SRvjS_Qt/view?usp=sharing
https://eric.ed.gov/?id=EJ1179659
https://eric.ed.gov/?id=EJ1179659
https://cat.wfu.edu/2020/04/engagedlearningonline/
https://cat.wfu.edu/2020/04/engagedlearningonline/
https://cat.wfu.edu/2020/04/onlinecommunity/
https://cat.wfu.edu/2020/04/onlinecommunity/


 

 

 

● Read and digitally discuss in Hypothesis: Darby, F., & Lang, J. M. (2019). Surfacing 
Backward Design. In Small Teaching Online: Applying Learning Science in Online Classes 
(pp. 5–25). John Wiley & Sons.  

● Watch: Organizing your Online Course. (April 9, 2020). ACUE.  

Synchronous Session 

Assignment(s): 

● Complete an online course design map for one of your courses. 

● Select a week from one of your remote courses and run it through the Online Workload 
Estimator. 

Additional Resources/Recommended Activities: 

● Winklemes, M.  TILT: Transparency in Learning and Teaching Project - Transparent Methods 

● Lupton, E. (2017). Design Is Storytelling (1 edition). Cooper Hewitt, Smithsonian Design 
Museum. 

 

DAY 8: Wednesday, June 24 

Guiding Questions: 

● How should we think about content creation and delivery in an online course?  

● Why is active, engaged learning so important, and what can it look like online? 

● What kinds of learning activities and assignments  work especially well in an online 
course? 

● How can we motivate students to remain engaged throughout the semester?  

Before Synchronous Session: 

● Read and begin to work through the activities in Linder, K. E. (2016). Finding Resources 
Online. In The Blended Course Design Workbook: A Practical Guide (pp. 105–114). Stylus 
Publishing, LLC.  

● Read and begin to work through the activities in Linder, K. E. (2016). Creating Multimedia 
Resources. In The Blended Course Design Workbook: A Practical Guide (pp. 116–123). Stylus 
Publishing, LLC.  
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http://ebookcentral.proquest.com/lib/wfu/detail.action?docID=5780349
http://ebookcentral.proquest.com/lib/wfu/detail.action?docID=5780349
https://acue.org/webinars/course-organization/
https://cat.wfu.edu/resources/tools/estimator2
https://cat.wfu.edu/resources/tools/estimator2
https://tilthighered.com/transparency
http://ebookcentral.proquest.com/lib/wfu/detail.action?docID=4741215
http://ebookcentral.proquest.com/lib/wfu/detail.action?docID=4741215
http://ebookcentral.proquest.com/lib/wfu/detail.action?docID=4741215
http://ebookcentral.proquest.com/lib/wfu/detail.action?docID=4741215


 

 

 

● Read and digitally discuss in Hypothesis: Hazlett, C. (2013, November 13). Optimal Video 
Length for Student Engagement. EdX Blog.  

● Read and digitally discuss in Hypothesis: Darby, F., & Lang, J. M. (2019). Guiding Learning 
Through Engagement. In Small Teaching Online: Applying Learning Science in Online 
Classes (pp. 27–46). John Wiley & Sons  

● Read and digitally discuss in Hypothesis: Excerpts from Miller, M. D. (2014). Motivating 
Students. In Minds Online: Teaching Effectively with Technology (pp. 165–195). Harvard 
University Press.  

Synchronous Session 

Assignment(s): 

● Complete and submit the “Finding Resources Online” activities. 

● Complete and submit the “Creating Multimedia Resources” activities. 

● Find online activities that are consistent with the learning goals of your cohort and create 
an annotated bibliography of those alternatives. 

Additional Resources/Recommended Activities: 

● Miller, M. D. (2014). Motivating Students. In Minds Online: Teaching Effectively with 
Technology (pp. 165–195). Harvard University Press.  

● Denlinger, K. (2020, April 27). OER for Access, Equity, & Agency. CAT Blog.  

● If you are opting to teach your course in blended modality, you have a number of options 
for delivering content, but not all are created equal. We recommend making a list of the 
various ways you might deliver content and then evaluate the pros and cons of each in 
terms of accessibility, logistics, and resiliency (if we have to shift fully online).   

 
DAY 9: Thursday, June 25 

Guiding Questions: 

● How can we make student learning visible throughout the semester? 

● What are the most effective strategies for providing feedback online? 

● What are effective alternatives to traditional assessments that may not work well online? 

● How should we think about academic integrity and proctoring for remote exams? 

 

14 
 

 

https://blog.edx.org/optimal-video-length-student-engagement/
https://blog.edx.org/optimal-video-length-student-engagement/
https://blog.edx.org/optimal-video-length-student-engagement/
http://ebookcentral.proquest.com/lib/wfu/detail.action?docID=5780349
http://ebookcentral.proquest.com/lib/wfu/detail.action?docID=5780349
http://ebookcentral.proquest.com/lib/wfu/detail.action?docID=5780349
http://ebookcentral.proquest.com/lib/wfu/detail.action?docID=3301508
http://ebookcentral.proquest.com/lib/wfu/detail.action?docID=3301508
http://ebookcentral.proquest.com/lib/wfu/detail.action?docID=3301508
http://ebookcentral.proquest.com/lib/wfu/detail.action?docID=3301508
http://ebookcentral.proquest.com/lib/wfu/detail.action?docID=3301508
https://cat.wfu.edu/2020/04/oer-for-access-equity-agency/
https://cat.wfu.edu/2020/04/oer-for-access-equity-agency/


 

 

 

Before Synchronous Session: 

● Watch: Cormier, D., & O’Neil, A. (2020). Design Activities and Assessments for the Web. In 
12 Key Ideas: An Introduction to Teaching Online.  

● Read and digitally discuss in Hypothesis: Stavredes, T., & Herder, T. (2014). Design of 
Course Assessments. In A Guide to Online Course Design: Strategies for Student Success (pp. 
53–66). John Wiley & Sons.  

● Read and digitally discuss in Hypothesis: Darby, F., & Lang, J. M. (2019). Giving Feedback. 
In Small Teaching Online: Applying Learning Science in Online Classes (pp. 107–129). John 
Wiley & Sons.  

● Read and digitally discuss in Hypothesis: Velestsianos, G. (2020). The Learner Who 
Cheated. In Learning Online: The Student Experience. (pp. 95-103) Johns Hopkins 
University Press. 

Synchronous Session 

Assignment(s): 

● Find formative and summative assessments that are consistent with the learning goals of 
your cohort and that take advantage of the affordances of the web. Create an annotated 
bibliography of those alternatives. 

● Discuss strategies for preventing and addressing academic dishonesty. 

Additional Resources/Recommended Activities: 

● Boettcher, J.V. and Conrad, R-M. (2016). LM Tips 5-8 on Giving Feedback in Online Courses. 
In The Online Teaching Survival Guide, 2nd ed. (pp. 239-255) Jossey-Bass. 

● Hutchings, P., Jankowski, N. A., & Schultz, K. E. (2016). Designing Effective Classroom 
assignments: Intellectual Work Worth Sharing. Change: The Magazine of Higher Learning, 
48(1), 6–15.  

● McCauley, A (2019). Characteristics of Effective Assignments: An Assignment Design 
Checklist. 

● National Institute for Learning Outcomes Assessment, Equity in Assessment.  

● McCauley, A. (2020, March 31). Running the Remote Teaching Race: Don’t Let Exams Slow 
You Down. CAT Blog.  

● McCauley, A. (2020, April 9). Assessing Student Learning: Alternatives to Closed-Book 
Exams. CAT Blog.  

● Herd, C. (2020). Mitigating Academic Dishonesty in Online Testing: An Annotated 
Bibliography.  
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https://ecampusontario.pressbooks.pub/onlineteaching/chapter/design-activities-for-the-web/
https://ecampusontario.pressbooks.pub/onlineteaching/chapter/design-activities-for-the-web/
http://ebookcentral.proquest.com/lib/wfu/detail.action?docID=1582383
http://ebookcentral.proquest.com/lib/wfu/detail.action?docID=1582383
http://ebookcentral.proquest.com/lib/wfu/detail.action?docID=5780349
http://ebookcentral.proquest.com/lib/wfu/detail.action?docID=5780349
https://muse.jhu.edu/book/73824
http://ebookcentral.proquest.com/lib/wfu/detail.action?docID=4659728
http://go.libproxy.wakehealth.edu/login?url=https://www.tandfonline.com/doi/full/10.1080/00091383.2016.1121080
http://go.libproxy.wakehealth.edu/login?url=https://www.tandfonline.com/doi/full/10.1080/00091383.2016.1121080
https://doi.org/10.1080/00091383.2016.1121080
https://drive.google.com/file/d/1qYg7oiyi23CSCzfT3ETHPjltEADp80CR/view?usp=sharing
https://drive.google.com/file/d/1qYg7oiyi23CSCzfT3ETHPjltEADp80CR/view?usp=sharing
https://www.learningoutcomesassessment.org/equity/
https://cat.wfu.edu/2020/03/exams/
https://cat.wfu.edu/2020/03/exams/
https://cat.wfu.edu/2020/03/exams/
https://cat.wfu.edu/2020/04/alternativestoexams/
https://cat.wfu.edu/2020/04/alternativestoexams/
https://cat.wfu.edu/2020/04/alternativestoexams/
https://docs.google.com/document/d/1Zvmmidiw7D3MPaHmLHyCiG_BSZaNIOjcxtuDurxZPKc/edit#heading=h.q9c04vvco4fo
https://docs.google.com/document/d/1Zvmmidiw7D3MPaHmLHyCiG_BSZaNIOjcxtuDurxZPKc/edit#heading=h.q9c04vvco4fo
https://docs.google.com/document/d/1Zvmmidiw7D3MPaHmLHyCiG_BSZaNIOjcxtuDurxZPKc/edit#heading=h.q9c04vvco4fo


 

 

 

● VCU Center for Teaching and Learning Excellence. (2020). VCU Best Practices for Promoting 
Academic Honesty in Online Exams.  

 
DAY 10: Friday, June 26 

Guiding Questions: 

● How should we make decisions about the technology we use in our courses? 

● What are the most commonly used tools for content creation, communication, active, and 
collaborative learning activities? 

● How can I promote digital literacy by incorporating digital projects into my course (e.g., 
blogs, websites, multimodal assignments)? 

Before Synchronous Session: 

● Read and digitally discuss in Hypothesis: Darby, F., & Lang, J. M. (2019). Using Media and 
Technology Tools. In Small Teaching Online: Applying Learning Science in Online Classes 
(pp. 47–70). John Wiley & Sons.  

● Read and digitally discuss in Hypothesis: Boettcher, J. V., & Conrad, R.-M. (2016). 
Technology Tools to Support Teaching and Learning. In The Online Teaching Survival 
Guide: Simple and Practical Pedagogical Tips (pp. 62–78). John Wiley & Sons.  

● Read and digitally discuss in Hypothesis: Bruff, D. (2019). Multimodal Assignments. In 
Intentional Tech: Principles to Guide the Use of Educational Technology in College Teaching 
(pp. 109–141). West Virginia University Press.  

Synchronous Session 

Assignment(s): 

● Find technology tools that are consistent with the learning goals of your cohort and create 
an annotated bibliography of those tools. 

● Create and share a short video explaining the pros and cons of one of your selected tools. 

● Revisit your original vision for your peer learning community and revise in light of what 
you’ve learned these last two weeks. 

Additional Resources/Recommended Activities: 

● Vanderbilt University Center for Teaching, “Online Course Design Institute.” 

● Faculty Commons Coordinated Support 
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https://docs.google.com/document/d/1nvXPBojlRPDuoI2igSoYFZQmMlyssRphn7WV3Uf7Ue8/edit
https://docs.google.com/document/d/1nvXPBojlRPDuoI2igSoYFZQmMlyssRphn7WV3Uf7Ue8/edit
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https://cdn.vanderbilt.edu/vu-wp0/wp-content/uploads/sites/59/2020/04/08105029/OCDI-Overview-web.pdf
http://cat.wfu.edu/remote


 

 

 

● Office of Online Education Course Design Checklist 

 
WEEK 3-4: Independent Work with Peer Feedback 

Assignment(s): 

● Submit a draft of your Canvas shell for your cohort 

● Provide feedback on the Canvas shells of peers 

Assignment(s): 

● Submit final draft of your Canvas shell for your cohort 

Launch Asynchronous Canvas Shell 

Assignment(s): 

● Submit a draft of your syllabus for your Learning Community 

● Provide feedback on the syllabi of your peers 

Assignment(s): 

● Submit a final draft of your syllabus for your Learning Community 

 
WEEK 5-10: Work with Cohorts 

Implement Peer-to-Peer Learning Community 
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